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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 628 18.4 5 30 61.4 5.9
2 216 20.7 4.8 30 69.1 2
3 820 18.6 5 30 62.1 7.7
4 1986 18.8 4.7 30 62.5 18.7
5 1469 18.5 4.5 30 61.7 13.9
6 544 19.1 5.2 30 63.8 5.1
7 2764 17.9 5 30 59.6 26.1
8 511 17.7 5.2 30 58.9 4.8
9 1014 18.3 4.8 30 61.1 9.6

10 499 16.6 4.9 30 55.3 4.7
11 46 17.4 4 30 58.1 0.4
12 96 15.9 3.7 30 52.9 0.9
13 1111 18.7 4.7 30 62.3 10.5
14 631 17.3 4.8 30 57.7 6
15 1021 19.4 5.2 30 64.6 9.6
16 1139 18.7 5 30 62.4 10.8
17 831 18.3 4.8 30 61 7.8
18 1351 17.7 4.7 30 59 12.8
19 598 20.5 5.4 30 68.2 5.6
20 521 19.1 5.2 30 63.5 4.9
21 743 18.5 4.8 30 61.6 7
22 1027 17.8 4.8 30 59.2 9.7
23 686 18.9 4.6 30 63 6.5
24 917 18.4 4.7 30 61.3 8.7

61.4 
69.1 

62.1 
62.5 

61.7 
63.8 

59.6 
58.9 

61.1 
55.3 

58.1 
52.9 

62.3 
57.7 

64.6 
62.4 
61 

59 
68.2 

63.5 
61.6 

59.2 
63 

61.3 

0 10 20 30 40 50 60 70 80 90 100

1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Facility Factor % 

Q
ue

st
io

n 

GCE English Literature LT1 1171-01 

ebbswm
Line

ebbswm
Line

ebbswm
Line

Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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LT1: Poetry and Drama 1

Section A

Poetry post-1900

Answer one question from this section.

You will need ‘clean’ copies (no annotation) of both your core text (which you have studied in detail) 
and your partner text (studied for wider reading) in order to answer one of the following questions.

T.S. Eliot: Selected Poems (Core text)
(Prufrock and Other Observations, The Waste Land, The Hollow Men, Ariel Poems)

W.B.Yeats: Selected Poems (Partner text)

Either,

1. What connections have you found between the ways in which Eliot and Yeats write about time
and its passing in their poems? In your response you must include detailed critical discussion
of at least two of Eliot’s poems.



Q1 

Yeats writes that the young are no longer interested in culture, he argues that unless your 
soul is kept alive you are nothing. ‘An aged man is but a paltry thing / A tattered coat upon a 
stick, unless / Soul clap its hands and sing’. 

 

 

 

  

Sticky Note
In this example, the candidate illustrates their point with a quotation; however, there is no analysis of the writer’s techniques. A significant number of candidates use quotations to back up their points (which supports AO1, concepts), but if they do not then go on to discuss how meaning is created by looking closely at techniques and effects, then they will not score highly on AO2.




Q1 

In the second last stanza he realises that love has been ‘washed by time’s waters’ similar to 
‘the hollow moon’. This action of ‘washing’ suggests a cleansing action providing a fresh 
start due to his new found awareness. However, it could also suggest how the intensity of 
love has been faded by time. This shows how Yeats provides a more gentle, balanced view of 
time’s effects and how although the speaker may be more aware, he still grieves the loss of 
love’s intensity. 

 

  

Sticky Note
There is sustained focus on the question (time and its passing) throughout this essay (AO1). It is essential that candidates answer the question that has been asked and that they keep explicit focus on that question. In a significant number of cases, candidates begin by answering the question and then drift into answering a different, but related question, perhaps one that they did as a timed essay.  The candidate makes a link through ideas (AO3i). To push this further they could have compared and contrasted Eliot and Yeats’ techniques (rather than just their ideas). The candidate signals another reading using a signpost phrase (‘However, it could also suggest…’) and this is excellent practice (AO3ii). The other reading provided is confident and informed (Band 5). It is worth reiterating here that (a) candidates do not need to quote critics for this exam and (b) it is the quality of the other readings that is assessed, not the quantity.
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LT1: Poetry and Drama 1

Section A

Poetry post-1900

Answer one question from this section.

You will need ‘clean’ copies (no annotation) of both your core text (which you have studied in detail) 
and your partner text (studied for wider reading) in order to answer one of the following questions.

T.S. Eliot: Selected Poems (Core text)
(Prufrock and Other Observations, The Waste Land, The Hollow Men, Ariel Poems)

W.B.Yeats: Selected Poems (Partner text)

4. Compare the ways in which Larkin and Abse write about relationships between men and
women in their poems. In your response you must include detailed critical discussion of at
least two of Larkin’s poems.



Q4 

However, the poem is written in octaves and has three stanzas – this suggests that Larkin 
has a lot to say about this time in his life. The poem ‘Wild Oats’ is a fuller poem compared to 
‘Talking in Bed’. This is how they contrast because ‘Talking in Bed’ is small, thin and withered 
whereas ‘Wild Oats’ is a fuller poem and is longer. 

 

  

Sticky Note
In this example the candidate makes general and assertive comments about structure (AO2 – Band 1). In a significant minority of cases, candidates spend a lot of time discussing structure, but in such a general/assertive way that it weakens AO2, for example, counting the number or lines and stanzas and then stating ‘this shows how Heaney explores his identity’ etc. It is essential that candidates only make valid comments about structure. For those candidates who struggle to address AO2, it is more effective for them to focus on word choice and imagery rather than structure. In addition, the candidate in this example is attempting to make links between two of Larkin’s poems (AO3i) – however, AO3i can only be rewarded for links made between the core and partner text. 




Q4 

In conclusion, Larkin presents relationships between men and women in a negative light 
whereas Abse presents relationships as positive because of the use of language. Overall 
Larkin writes negatively and uses negative words to show his point of view, whereas Abse 
presents relationships as fun and exciting. 

 

 

 

  

Sticky Note
This is an example of a basic link (Band 2). A Band 1 link would be a link solely through the question (e.g. when the sole reference to AO3i is ‘Abse also writes about relationships between men and women’). The link in the above answer does go beyond that, but not by very much, and not enough to make the links ‘clear’ (a Band 3 descriptor). This is the conclusion, but the points in the rest of the essay don’t go any further than saying that Larkin is negative about relationships while Abse is positive.  
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Sylvia Plath: Poems Selected by Ted Hughes (Core text)
Ted Hughes: Poems Selected by Simon Armitage (Partner text)

5. Compare the ways in which Plath and Hughes write about family in their poems. In your
response you must include detailed critical discussion of at least two of Plath’s poems.



Q5 

The controversial violent imagery continues. The ‘Luftwaffe’ suggest the father’s dominating 
power over her. The speaker compares the guttural language of German to ‘gobbledygoo’. 
As she refers the her father as ‘daddy’ this suggests she is stuck in childhood, this idea agrees 
with ‘gobbledygoo’ as it suggests her immaturity. Furthermore it addresses her annoyance 
to her father as reffering to his language as ‘gobbledygoo’ is undermining, and shows how 
she doesn’t want to be associated with it. 

 

  

Sticky Note
There is some clear grasp of Plath’s techniques here (AO2).  However, in the reference to the ‘Luftwaffe’, the candidate does not show how the use of the word ‘Luftwaffe’ suggests the father’s dominating power. The point about the speaker of the poem being stuck in childhood is clear (Band 3), but the points could be more clearly expressed (AO1) – the errors in expression at times hinder the point being made. And again, the candidate could explain why the use of ‘gobbledygoo’ undermines her father.




Q5  

‘The blood blooms clean / In you, ruby’ the alliterated assonance of ‘blood blooms’ creates 
an image of growth and success as the word blooms usually refers to the growth of flowers. 
The direct address of the personal pronoun ‘you’ emphasises that the speaker is talking to a 
specific person and is directly talking to them. The noun ruby has connotations of wealth and 
preciousness which could suggest the speaker feels lucky to have such a precious family. 

 

  

Sticky Note
In this extract there is some clear grasp of how writers use techniques to create meaning (AO2). The candidate has discussed the specific connotations of ‘ruby’ (focusing on word choice and effect) and has linked it to what this choice of word suggests about the speaker’s attitude to their child. However, the comment on direct address is rather generalised, and there is no discussion of the effect of the mother talking directly to her child. The candidate has commented on alliteration, but there is no specific discussion of the effect of the alliteration itself (only of the image); further, they have mistakenly labelled ‘blood blooms’ as assonance (AO1, terminology).




Q5 

Plath’s reference to ‘moon-skulled’ suggests the baby will be as powerful as the moon, and 
also suggests the child is linked to the beauty of nature. The moon is traditionally a female 
image (because of the menstrual cycle) so it suggests a bond between mother and unborn 
daughter, showing family relationships as positive. Hughes, like Plath, uses imagery of the 
moon to show positive family relationships in ‘Full Moon and Little Frieda’, but in contrast to 
Plath’s female image, he personifies the moon as male in the simile ‘The moon has stepped 
back like an artist gazing amazed at a work / That points at him amazed’. Hughes may be 
linking the moon to himself, the ‘artist’ who created Frieda, so both Plath and Hughes use 
the moon image to show a strong relationship with their child. 

 

  

Sticky Note
In this extract the candidate makes an effective and specific link through technique (the use of the image of the moon) (AO3i). Approaching AO3i in this way also ensures that the focus remains on AO2. There is also sustained focus on the question (AO1). The candidate also uses tentative language (‘suggests’, ‘Hughes may be linking…’) to show an awareness of AO3ii.




Q5 

The line ‘The silkiest day of the young year’ implies that this family member had a distant 
relationship with the farmer in this poem as there is no sense of loss on the speaker’s part. 
This line also implies that Hughes himself did not connect well with family members which 
suggests why he compares this relationship to nature as he himself could never connect with 
anyone in his family that closely. 

 

 

 

  

Sticky Note
There is some misreading of the poem here (AO1) and the chosen quotation does not provide evidence for the point the candidate goes on to make.  Further, the candidate has not analysed the language used in the quotation (AO2). The use of tentative language (‘this line also implies’) is good practice to signal that a reading is being made (AO3ii) – however, while the candidate is aware that poems can be read in more than one way, this reading is not really supported and it is therefore assertive. Making assertive readings is one of the key reasons why candidates are awarded Band 1 or Band 2 for AO3ii.
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Section B

Drama post-1990

Answer one question from this section.

You will need a ‘clean’ copy (no annotation) of the text which you have studied in order to answer one 
of the following questions.

David Mamet: Oleanna

16. Re-read Act 2 from page 48 (CAROL: Do you deny it? Can you deny it …?) to page 52 (CAROL:
Good day. (She prepares to leave the room.)).  Discuss how Mamet presents challenges to
authority in this extract and at least one other point in the play.



Q16  

John here is speechless when the accusations against him are read out and the only thing he 
can say is ‘…no…’ and the ellipses highlight John’s lack of vocabulary … Carol says ‘Don’t call 
your wife baby’. Carol sees the term as derogatory whereas John sees it as one of affection 
but because of political correctness Carol now has the right to challenge this. Also, the 
negative ‘Don’t’ is quite forceful which could imply that Carol is confident in challenging 
John’s authority. In America in the 1990s some universities even introduced speech codes on 
campus and if broken you could get suspended. Therefore Mamet could be saying that these 
changes are preventing teachers from doing their job properly. 

 

 

 

 

  

Sticky Note
In this extract the candidate analyses dialogue (AO2). In many cases, candidates who include quotations from dialogue in their essays use these quotations to back up their points rather than exploring the techniques used. Here the candidate for example comments on Mamet’s use of ellipses and the effect. The candidate does, however, have a tendency to refer to the characters as if they are real people (something that is often seen in Section B essays). Candidates who use phrases such as ‘John is presented as …’ or ‘Mamet presents Carol as…’ make clear that they understand that characters are constructs rather than real people. In this example the candidate makes quite effective links to context (AO4) as they are grounded linked directly to the text. The candidate also keeps focus on the question (challenges to authority) (AO1).
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Brian Friel: Dancing at Lughnasa

18. Re-read Act 1 from page 26 (KATE reads the paper – or pretends to.) to the bottom of page 29
(GERRY: What are you laughing at?). Discuss how Friel presents relationships between men
and women in this extract and at least one other point in the play.



 Q18  

Chris, who had a relationship and love child (Michael) with Gerry is forced to go to meet him 
alone as his presence is unwelcome. Gerry is much more relaxed throughout the 
conversation and it is obvious that he is the one in control in the relationship. It would have 
been common for males to have the power in cross-gender relationships in 1930s Catholic 
Ireland where under De Valera’s constitution women were expected to be ‘comely maidens’ 
… The fact Agnes and Gerry ‘dance’ emphasises how things that can’t be said out loud can 
be expressed through physical contact in dances. Maybe this is a more effective method of 
communication between men and women because of the rigidity of the Irish Catholic 
community in 1936. It expresses a sort of freedom and this is why De Valera banned it in his 
1935 Dance Halls Act which restricted where public dances could be performed and the type 
of music as well.  

 

 

  

Sticky Note
The candidate keeps focus on the question (male and female relationships) (AO1) and makes specific and effective references to context (AO4) which are always linked directly to the text. AO4 states that candidates need to show understanding of the significance and influence of context, so points should only be made about context when they are linked directly to the text. The candidate here shows confident understanding of contextual influences in the specific reference to De Valera’s ‘comely maidens’.
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Tom Stoppard: Arcadia
Page references in the questions on this play may vary slightly depending on the particular edition 

being used: a revised edition was printed in 2009.

20. Re-read Act 1 Scene 2 from page 27/page 29 in the new edition (She goes to the garden door to
bang her shoes together and scrape off the worst of the mud.) to page 30/page 33 in new edition
(She holds his look.). Discuss how Stoppard presents women and attitudes towards women in
this extract and at least one other point in the play.



Q20 

All scenes of the play are set in the schoolroom which is symbolic of the repression of 
women’s education in the 18th/19th century, as Thomasina is educated at home while her 
brother attends Eton. It is significant that it is constant in both the past and the present as 
Stoppard shows there is still sexism in academia as shown when Hannah says ‘The Byron 
gang unzipped their flies and patronised all over it’. 

 

 

 

  

Sticky Note
In this extract the candidate discusses the significance of setting (AO2), again showing understanding of dramatic techniques (necessary for Section B). There is also a relevant link to wider context (AO4), effective as it is grounded specifically in the text and linked to the playwright’s techniques and aims. There is also clear, sustained focus on the question (attitudes to women) (AO1).




Q20 

Thomasina is having her maths lesson. In 1809 women weren’t educated much which shows 
the audience she is of a high class and rich … In Act 2 Scene 7 Thomasina begs Septimus to 
teach her to waltz ‘I will be despised if I do not waltz!’ This shows that it is important for a 
girl in 1809 to be able to waltz. In this same scene Gus invites Hannah to dance ‘an invitation 
to dance’ however Hannah trys to tell him she doesn’t dance, ‘Oh dear, I don’t really …’ this 
symbolises the change from romanticism to the age of reason and how attitudes towards 
women have changed. 

 

Sticky Note
Here the candidate makes some valid references to attitudes to women (AO4) and the first one is quite clear; however, the comments are rather generalised and could have been more specific (perhaps with a specific example of attitudes to women’s education in the Regency period). There seems to be some misunderstanding in the reference to ‘the change from romanticism to the age of reason’. The comment that changing attitudes to women are shown because one wants to waltz and the other doesn’t know how to is rather superficial (AO1). 




(1171-01)

7

© WJEC CBAC Ltd.

Arthur Miller: Broken Glass
Page references in the questions on this play may vary slightly depending on the particular edition 

being used: a revised edition was printed in 2009.

22. Re-read Scene 8 from page 58/page 68 in new edition (GELLBURG (reaching for his authority).)
to the end of the scene on page 61/page 72 in new edition. Discuss how Miller presents ideas
about masculinity in this extract and at least one other point in the play.



Q22 

Gellburg also struggles to be masculine because of his impotency. He is embarrassed by it 
which causes him to lie to Hyman that he and Sylvia ‘had relations’. This euphemism for sex 
shows that this was an uncomfortable topic for discussion at the time it was set. Gellburg 
feels his impotency is affecting his masculinity. He insists that he and Sylvia ‘have to sleep 
together’. The word ‘have’ implies that it is a necessity and the bluntness of the statement 
shows he feels it is something obvious. 

 

 

 

Sticky Note
The candidate keeps sustained focus on the question (masculinity) (AO1). While there could be more explicit reference to the characters as constructs, rather than as real people (e.g. ‘Gellburg is presented as feeling his impotency is affecting his masculinity’), the candidate includes some sound discussion of the techniques used in Miller’s dialogue and the specific effects (AO2). The link between the euphemism for sex and 1930s attitudes is potentially a strong one, but it is dealt with very briefly and in a rather general manner (AO4).
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Diane Samuels: Kindertransport
Page references in the questions on this play may vary slightly depending on the particular edition 

being used: a revised edition was printed in 2008.

23. Re-read Act 2 Scene 2 from page 84/page 83 in new edition (HELGA. You should change your
mind and come with me.) to the end of the play. Discuss how Samuels presents the effects of
events in 1930s/40s Germany on the characters in this extract and at least one other point in
the play.



Q23 

The first scene in this extract sees Helga pleading with Eva to ‘change [her] mind and come 
with me [Helga]’. This declarative statement is prominent because of its reference to change, 
but it may not have resulted in Helga’s desired effect. The first sign of this is where Helga 
asks Eva: ‘why are you so cold to me?’ to which Eva replies ‘I can’t help it’. This is evidence 
that the relationship between this mother and daughter has changed significantly since the 
beginning of the play where Eva is keen to learn from her mother, Helga, by asking questions 
such as ‘What’s an abyss, Mutti?’ We also see Helga understanding the traditional task of 
teaching her daughter how to sew – this suggests a tight knit relationship. In contrast, a 
more grown up Eva cannot help but to be cold towards this same woman. 

Sticky Note
There is evidence here of sensible grasp of the text (AO1). However, references to dialogue are in the main used to back up the candidate’s points and, as a result, there is limited interaction with techniques and how meaning is created through dialogue (AO2).  There is also no reference to other dramatic techniques (for example stage directions, props, costume etc.). The candidate makes an effective link to a scene earlier in the play (AO4) – this is effective because they parallel the relationship at the end of the play with the relationship at the beginning to show the change. 




Q23  

This responsibility is graphically demonstrated through costume in Act One Scene One where 
Eva says ‘The coat’s too big for me’, One interpretation is that the coat stands for the 
responsibility that Eva had to look after herself and also maintain her relationship with her 
mother after she had been evacuated to England. The fact that ‘the coat’s too big’ perhaps 
implies the responsibility was too much for young Eva. 

 

  

Sticky Note
This candidate shows awareness of the text as drama by referring to the significance of costume (AO2).
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Eliot and Yeats 
 
Q.1  What connections have you found between the ways in which Eliot and Yeats write 
about time and its passing in their poems? In your response you must include detailed 
critical discussion of at least two of Eliot’s poems. 
 
Possible approaches 


 Likely poems: Prufrock; Portrait of a Lady; The Waste Land; The Journey of the Magi 


 Linked to growing old, despair, doubt 


 Linked to approach of death 


 Linked to sadness, loss and regret 


 Linked to memories 


 Linked to lost opportunities 


 Focus on seasons as in Waste Land (e.g. opening line draws on Canterbury Tales – 


inverts image of hope: ‘April is the cruellest month’) 


 
Yeats connections 


 Time and its passing linked to growing old and death approaching (e.g. Sailing to 


Byzantium; The Wild Swans at Coole; Among School Children; When you are Old) 


 Linked to seasons (e.g. The Wild Swan at Coole) 


 Linked to memories 


 Linked to lost love, sadness and regret  
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Q.4  Compare the ways in which Larkin and Abse write about relationships between 
men and women in their poems. In your response you must include detailed critical 
discussion of at least two of Larkin’s poems. 
 
Possible approaches 


 Likely poems: The Whitsun Weddings; Afternoons; Broadcast; Love Songs in Age; 


Self’s The Man; Talking in Bed; Reference Back; Wild Oats; An Arundel Tomb 


 Critical of relationships (e.g. The Whitsun Weddings; Afternoons; Self’s the Man) 


 Men often presented as ‘put upon’ 


 However, not always critical (e.g. Broadcast – more poignant; autobiographical) 


 Autobiographical – critical of mother/son relationship 


 Relationships between men and women often linked to loss, sadness and regret 


 Often focuses on the failure or disappointment to be found in relationships 


 Use of setting or weather conditions to reflect relationships. 


 
Abse connections 


 Much warmer relationships – more emotional than Larkin; often writes about love for 


wife; often autobiographical/ personal poems (e.g. Postcard to His Wife; The Malham 


Bird) 


 Even when relationships are presented as difficult, love wins out (e.g. A Scene from 


Married Life) 


 Uses humour 


 Also writes personally about mother/son relationship – much more personal; sense of 


love for mother; sadness at her ageing (e.g. Down the M4; A Winter Visit) 
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Plath and Hughes 
 
Q.5  Compare the ways in which Plath and Hughes write about family in their 
poems. In your response you must include detailed critical discussion of at least two 
of Plath’s poems. 
 
Possible approaches 


 Likely poems: You’re; The Manor Garden; Morning Song; Nick and the 


Candlestick; Lesbos; Daddy; Full Fathom Five; Little Fugue; Tulips 


 Tends to write mainly about parent/child relationships rather than husband/wife 


 Often autobiographical poems about motherhood – relationship between mother 


and child; often honest about feelings (e.g. doubt and uncertainty in The Manor 


Garden and Morning Song – poems can be viewed as challenging 1950s/60s 


attitudes to motherhood) 


 Critical of domestic role as wife and mother (Lesbos); leaves behind role as 


mother in Ariel 


 Autobiographical/confessional poems about her relationship with her father – 


anger and violent imagery of Daddy, but also real sense of loss; loss also 


highlighted in Full Fathom Five 


 Use of colour imagery (especially black and white) to explore relationship with 


father 


 Family linked to memory (e.g. The Babysitters) 


 
Hughes connections 


 Writes about father/child relationship (e.g. Full Moon and Little Frieda) 


 Writes about Plath’s relationship with her father – aware of her obsession and the 


way it affected her; feels excluded by their relationship (e.g. The Bee-God) 


 Loss of his father-in-law (The Day He Died) 


 Writes about Plath (in a way she does not write about him) – poems about her 


written after her death (e.g. Red, Daffodils; The Tender Place) – sense of loss 


 Husband/wife relationship presented as violent in Lovesong – similar Nazi 


imagery to Plath’s Daddy – both link family relationships to violence at times 
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Q.16  Re-read Act 2 from page 48 (CAROL: Do you deny it? Can you deny it...?) to 
page 52 (CAROL: Good day. (She prepares to leave the room.)).  Discuss how Mamet 
presents challenges to authority in this extract and at least one other point in the play. 
 
Possible approaches 
 
Within the extract 


 Carol challenges John’s authority as a teacher and his dismissal of Higher 


Education  


 She is much more confident in her use of language than in Act 1 – links between 


language and power; she has more dialogue, including long speeches (a shift 


from Act 1) 


 Attacks John with short questions (‘Do you deny it? Can you deny it...?’) 


 Carol’s assertion ‘I don’t think that I need your help’ 


 Carol challenging John directly: ‘You. Do. Not Have. The. Power.’ Her use of the 


declarative sentence mood shows her confidence and suggests she is speaking 


only facts 


 Carol draws on her group and on political correctness 


 She is critical and mocking of John: ‘To strut. To posture.’ She highlights his 


hypocrisy 


 John’s response to Carol’s challenge to his authority: he tries to reason with her; 


still patronising; confused; begins to plead with her – shift in power 


 
Wider play/other contexts 


 Other examples of Carol challenging John’s authority culminating in the end of 


Act 3 (‘Don’t call your wife baby’) and the consequences  


 Students may choose to discuss John challenging authority as represented by 


the education system, which he criticises, and also the Tenure Committee; 


however, he criticises from a position of power and authority, in contrast to Carol 


who is of a lower socio-economic background and therefore has less power 
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Q.18  Re-read Act 1 from page 26 (KATE reads the paper – or pretends to.) to the 
bottom of page 29 (GERRY: What are you laughing at?). Discuss how Friel presents 
relationships between men and women in this extract and at least one other point in 
the play. 
 
Possible approaches 
 
Within the extract 


 Gerry and Chris – highlights different attitudes towards men and women in 1930s 


Ireland 


 Gerry’s costume, hat and cane – smiles but is ill-at-ease (asks lots of questions; 


false joviality e.g. repeated ‘wow-wow-wow’) 


 Contrast between Gerry ‘six months’ and Chris ‘thirteen months’; Chris 


remembering the exact date when she last saw Gerry 


 Gerry as irresponsible e.g. bicycle (but students may argue he is well-meaning) 


and Chris who is trapped at home; Gerry seems to have little understanding of 


the shame he has brought on Chris; the disruption he causes exposes the sisters’ 


vulnerability, both emotional and economic 


 Gerry does most of the speaking in this extracts, highlighting the power he has 


over Chris  


 Reference to Agnes hints that he has feelings for her 


 Dancing 


 
Wider play/other contexts 


 Gerry and Chris  


 Students may want to discuss the sisters’ relationships with Boy Michael 


 References to Bernie and her husband – emphasises how trapped the sisters are 


 Maggie’s desire for a husband 


 Rose and Danny Bradley 


 Kate and Austin Morgan (ends up tutoring his children – lost opportunities) 
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Q.20  Re-read Act 1 Scene 2 from page 27/page 29 in the new edition (She goes to 
the garden door to bang her shoes together and scrape off the worst of the mud.) to 
page 30/page 33 in new edition (She holds his look.). Discuss how Stoppard presents 
women and attitudes towards women in this extract and at least one other point in the 
play. 
 
Possible approaches 
 
Within the extract 


 Hannah as practical (costume; out in garden); linked to Age of 


Reason/Enlightenment (contrast with Bernard – linked to Romanticism) 


 Hannah as feminist researcher 


 Bernard’s initial flattery 


 Bernard’s sexism (‘simply as a document shedding reflected light on the 


character of Lord Byron ...’); Stoppard uses him to show sexism in academia 


(reinforced by ‘the Byron gang unzipped their flies and patronised all over it’) – 


use of ‘gang’ suggests an exclusive male group 


 The audience realises as soon as Hannah says the researcher who patronised 


her book was called Nightingale that this is why Bernard has given a false name 


 Hannah as a strong character – she stays standing; she holds Bernard’s gaze; 


she is forthright, responding to his sexism with ‘I’m going to kick you in the balls’ 


(humorous for audience) 


 
Wider play/other contexts 


 Presentation of Hannah throughout rest of play (she is vindicated at the end – 


unlike Bernard, her theory is correct – Stoppard challenging sexism in academia) 


 Presentation of Thomasina – genius – challenges sexist attitudes of Regency 


period (as expressed by both Lady Croom and Captain Brice) 


 Lady Croom – upper class – in control (but still subservient to wishes of husband 


with regard to the garden) 


 Chloe as Thomasina’s double 
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Q.22  Re-read Scene 8 from page 58/page 68 in new edition (GELLBURG (reaching 
for his authority).) to the end of the scene on page 61/page 72 in new edition. Discuss 
how Miller presents ideas about masculinity in this extract and at least one other 
point in the play. 
 
Possible approaches 
 
Within the extract 


 Gellburg feels threatened by Hyman (‘reaching for his authority’ just after Hyman 


leaves; ‘What’s so good about him?’) 


 Gellburg tries to assert authority over Sylvia 


 Lack of physical intimacy linked to Gellburg feeling less of a man (Sylvia says 


‘Don’t sleep with me again’); Sylvia’s dismissal of him as a ‘little liar’ 


 Repetition of ‘you will kill me’ 


 Gellburg’s awareness of Sylvia’s resentment that he made her give up work 


 Gellburg blames Sylvia for his impotence (and therefore his emasculation); his 


belief that she didn’t want him to be the man – ‘everything inside me just dried up’ 


 Setting: bedroom – ironic as there is no physical intimacy; Gellburg pretended 


they had relations because he felt emasculated by Hyman 


 Image of him weeping uncontrollably at the end 


 Gellburg’s view of what makes a man 


 
Wider play/other contexts 


 Gellburg’s impotence 


 Gellburg's attempt at strength in relationship and desire to maintain stereotypical 


role of provider 


 Harriet telling Hyman about Gellburg throwing Sylvia up the stairs 


 Issues surrounding physical intimacy 


 Gellburg taking on more of the domestic role when Sylvia is paralysed 


 Gellburg’s pride in his job (only Jew in the company) 


 Costume: black clothes 


 Hyman – confident in his masculinity – contrast with Gellburg 
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Kindertransport 
 
Q.23  Re-read Act 2 Scene 2 from page 84/page 83 in new edition (HELGA. You 
should change your mind and come with me.) to the end of the play. Discuss how 
Samuels presents the effects of events in 1930s/40s Germany on the characters in 
this extract and at least one other point in the play. 
 
Possible approaches 
 
Within the extract 


 Effects on Eva – being part of the Kindertransport means she feels abandoned; 


changes her name to Evelyn – rejecting German Jewish identity; Samuels draws 


on real life stories of the Kindertransport children and their feelings of rejection 


and abandonment 


 The sound of the boat hooter – emphasises theme of journeys, linking to the 


forced journey Eva took on the Kindertransport away from her mother 


 Effects on Helga – memories of the suffering in the concentration camp and her 


husband being killed (upsetting for audience) – but Eva cannot connect with her – 


their experiences of events in Germany are very different as Eva was sent away: 


Helga says ‘My suffering is monumental. Yours is personal’ – Helga cannot 


understand her daughter’s feelings of abandonment 


 Helga loses her daughter: ‘We have been together a week and you are still years 


away’  


 Effect on Evelyn in  the present day: reference to Ratcatcher; shadow of 


Ratcatcher is the final image of the play, showing Evelyn cannot escape her past 


 Significance of naming daughter Faith; Evelyn’s inability to connect with Faith; 


Faith’s desire to find out about her family 


 
Wider play/other contexts 


 Time shifts help to emphasise the effects of past events on the present; opening 


of play – juxtaposition of Eva being sent away with Evelyn’s coldness in the 


present day 


 Emphasises theme of separation 


 Setting: storage room – Evelyn locks away her memories of the past 


 Props are reminders of events in Germany e.g. the train, the books and the 


naked dolls 


 Eva’s fear of being evacuated – reminds her of being abandoned on the 


Kindertransport 
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