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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 2263 26.2 8.1 40 65.5 30.2
2 235 27.3 7.9 40 68.1 3.1
3 838 27.2 8.1 40 68 11.2
4 2773 27.3 7.9 40 68.2 37
5 1383 27 7.9 40 67.5 18.4
6 952 25.5 8.6 40 63.9 12.7
7 1401 27.4 8.3 40 68.6 18.7
8 1389 27.3 7.9 40 68.2 18.5
9 868 27.5 8.5 40 68.9 11.6

10 333 28 8.4 40 69.9 4.4
11 572 27.4 8.3 40 68.6 7.6
12 1218 25.8 8.2 40 64.4 16.2
13 678 27.2 8.2 40 68 9
14 10 28.9 8.1 40 72.2 0.1
15 73 27.6 6.7 40 69 1
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.

Line
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Section A

Critical Reading of Poetry

Answer one question from this section.

Your response must include:

• detailed analysis of your poetry set text, including a consideration of relevant contexts and critical
readings;

• close reference to any one of the unseen extracts of poetry which appear on the following pages.

1. Examine some of the ways poets have presented the strengths and/or weakness of human
nature.
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Sticky Note
The essay goes on in the next 3 paragraphs to cover a sensibly chosen selection of Donne’s poems with a consistently relevant approach to the presentation of weakness. There is a very well balanced discussion of other views; connections to the partner are illuminating and well examined while contextual material is also very carefully chosen and mostly extremely effective. There is a slight tendency to introduce speculations about Donne’s life rather than his work but this does not have the same damaging effect which would be produced by extended biographical writing which is a strong feature of lower quality writing.


Sticky Note
The analysis of Woman’s Constancy in paragraph 2 develops all of the strengths listed above.  There is a relevant focus (moral weakness) and confident use of terms (AO1); a confident address of implicit meaning, structure and tone (AO2) and it should be obvious how adept the candidate is at allowing textual analysis to drive the paragraph while neatly integrating productive and detailed connections (AO3ii) and perceptive references to relevant context (AO4).  Mature and confident discussion of other views occurs early in paragraph 3 and clearly identifies the candidates as an autonomous reader.


Sticky Note
Introduction
The candidate demonstrates creative engagement with the task/texts by:
·	the selection of material for later close consideration
·	the relevance of ideas to the demands of the task
·	the accuracy with which thoughts are expressed
Although there might be clear evidence of engagement with appropriate concepts and terminology we will often find that these stands of the AO become more apparent as the essay develops and detailed critical analysis gets underway (AO1). As the candidate establishes an overview at the start of the essay, it is unreasonable to expect detailed critical analysis in every sentence, but we should see promising hints of the candidate’s perceptiveness as we do in the observations: “Dennis O’Driscoll meditates somberly” and Donne’s “struggling with his faith and confronting mortality.” (AO2). Even though the essay is still at the “overview” stage, the candidate manages to make potentially productive and illuminating links to the chosen partner text in O’Driscoll’s presentation of the “frailty of human life” held up against Donne’s presentation of “weakness and helplessness”. (AO3i)

There is implicit relevance in the use of a critical view, although the point which develops from it (even though it is explained and developed later in the essay) is misjudged at this point because it ends the paragraph on a slightly puzzling note. The introduction of other views at this early stage is risky and requires very careful management as there is hardly an opportunity for “mature and confident discussion”. Proof enough that the highest quality essays written under exam conditions are not necessarily perfect in every respect. (AO3ii)

While there are very broad hints at context (religion and faith for instance), the candidate has very wisely avoided extended comment on contexts at this stage because in order for contexts to be used perceptively and analysed confidently their significance can be judged only in so far as they illuminate the analysis of relevant texts. (AO4)






Sticky Note
Marks: Full marks were awarded for each of the AOs 40/40

Sticky Note
The conclusion is succinct and economical. There is no attempt to repeat material at length; having analysed the chosen texts in detail the candidate provides a convincing final shape to the essay through a well-turned and relevant thought. There is a fresh idea here which has grown quite naturally from the analysis which precedes it.
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Section A

Critical Reading of Poetry

Answer one question from this section.

Your response must include:

• detailed analysis of your poetry set text, including a consideration of relevant contexts and critical
readings;

• close reference to any one of the unseen extracts of poetry which appear on the following pages.

5. Examine some of the ways poets present conflict.
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Sticky Note
As the discussion and analysis get fully underway in paragraph 2, it is immediately clear that conflict is first being considered as an element of the apparent contradictions inherent in religious faith. This is a creative and subtle approach which is expressed with accuracy and flair (AO1). Support for the discussion is presented confidently and economically and comments on structure are both confident and evaluative (AO2); the essay leads with textual analysis and goes on to integrate relevant contextual material (AO4) perceptively. Detailed and illuminating connections (AO3ii) appear a little later in the paragraph while the quotation from a critic forms the basis for a relevant and confident discussion – as it does later in the essay.

Having set out its agenda clearly in the introduction, the essay continues through its middle section to explore intellectual, moral and emotional conflict through analysis of Donne’s religious poetry. This is a perfectly sensible decision and provides sufficient scope and breadth of material for an essay under examination conditions.

Sticky Note
The candidate demonstrates (succinctly) creative engagement with the task/texts by:
·	the selection of material for later close consideration
·	the relevance of ideas to the demands of the task
·	the accuracy with which thoughts are expressed
Although there might be clear evidence of engagement with appropriate concepts and terminology we will often find that these stands of the AO become more apparent as the essay develops and detailed critical analysis gets underway (AO1). As the candidate is establishing an overview at the start of the essay, it is unreasonable to expect detailed critical analysis in every sentence, but we should see promising hints of the candidates’ perceptiveness in “Donne’s use of conceit and rich cosmological imagery allows him to express the spiritual in terms of the tangible.” (AO2)

Even though the essay is still at the  “overview” stage, there is a potentially productive and illuminating link to the chosen partner text as the candidates writes,“ The same can be said of Sassoon’s “All-Souls day”, where the speaker moves from consideration of the contraries in faith to a resolute ending.” (AO3i)
While there are very broad hints at context (“the paradoxes inherent in the Christian faith”) the candidate has very wisely avoided extended comment on



contexts at this stage because in order for contexts to be used perceptively and analysed confidently their significance can be judged only in so far as they illuminate relevant texts. (AO4)
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Sticky Note
The candidate’s conclusion is succinct and economical. There is no attempt to repeat material at length; having analysed the chosen texts in detail, the candidate provides a convincing final shape to the essay through a statement which implicitly echoes the issue of conflict in the idea that the presentation of religion in poetry is not “entirely comforting or resolute”.



25

Sticky Note
Marks: Full marks were awarded for each of the AOs 40/40
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Section B

Shakespeare and Related Drama

Answer one question from this section.

Each question in this section tests your knowledge and understanding of both your core Shakespeare 
text (which you have studied in detail) and your partner drama text (studied for wider reading). In 
your discussion of both texts, your response must include a consideration of relevant contexts and 
critical readings.

Hamlet and The Revenger’s Tragedy

Either,

8. “Conflict exists in every scene and at every level: it is the single driving force of the play.” In the
light of this remark, explore some of the ways Shakespeare presents conflict in Hamlet. In the
course of your writing show how your appreciation of Middleton’s presentation of conflict in The
Revenger’s Tragedy has helped to shape your ideas.

© WJEC CBAC Ltd.











Sticky Note
The middle section proves to be well organised, very well informed and, as discussion gets underway, the reference to Hamlet and Claudius in terms of their dramatic roles (“revenger and potential victim”) indicates a promising engagement with the play as a crafted object rather than as a history of “real” people.(AO1) Critical views are introduced as the basis for further critical analysis of a very perceptive and confident nature (AO3ii). By the use of expressions such as “mirrored in earlier scenes” the candidate offers a perceptive analysis of dramatic structure which continues the highly desirable approach of treating the play as an art form (AO2/AO1). References to a performance of the play (AO3ii) are illuminating, well shaped to address this task and expertly managed in that the candidate avoids the temptation to give a lengthy account. Throughout this section there is a clear willingness to analyse language and imagery in detail (AO2). References to the partner text are always used to illuminate the core (AO3i) and contextual knowledge (see discussion of Queen Elizabeth’s public image) is detailed, relevant and closely integrated with analysis of the text. (AO4).

Sticky Note
This is a densely packed overview demonstrating clear creative engagement with both plays (AO1).There is a succinctly expressed awareness of the scope of the task with confident identification of telling detail (AO2) and a clear perception of the contrasting qualities of the partner text which might serve to illuminate the core (AO3i). Under examination conditions, the repetition of “struggle” is easily forgivable and does not detract from the quality of ideas or the coherence of the writing.
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Sticky Note
Marks: Full marks were awarded for each of the AOs 40/40

Sticky Note
This is an expertly judged and purposeful paragraph which picks out a thread from the main body of the essay (AO1); develops the point through a well observed comparison (AO3i) and then uses the point about internal and external conflict to unite the different elements which have been previously under consideration (AO1/AO2).
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The Tempest and Doctor Faustus

13. “Shakespeare’s primary concern in this play appears to be the delivery of a series of sharp
moral lessons.” In light of this remark, examine Shakespeare’s presentation of moral issues in
The Tempest with comparative reference to Doctor Faustus.
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Sticky Note
As the essay gets underway, we see close analysis of language (e.g. “neglects”) (AO2) and contextual references to royalty and social order arise out of the analysis of language and imagery. (AO2/AO4). Connections are very effective in illuminating The Tempest through contrasts (AO3i).
Throughout this section there is a confident and apt use of textual support which is always developed or built upon through the candidate’s critical analysis. (AO2). A mature and confident approach is evident in the candidate’s implicit discussion of morality (there is no slavish and weakening repetition of the terms of the task) which is then brought to an explicit focus in concluding sentences – the paragraph on sexual morality contrasting Ferdinand and Miranda with Dr. Faustus is an excellent example. (AO1/AO3i). There is some ambitious development in the essay when the candidate builds upon the idea of ambiguity (mentioned in the introduction) and shows what complex moral dimensions there are in both plays. (AO1/AO2/AO3i)

Sticky Note
This is a well-designed and wide-ranging overview which both explicitly and implicitly unpacks the idea of “moral lessons” in both plays, giving a sense of the breadth of reference and creative engagement with authors’ intentions and relevant concepts (AO1). The mention of presentation; ambiguity and subversion all serve to acknowledge both the writers’ craft while introducing an analytical approach which promises very well for the next stage of the essay.(AO2) The early link between the plays is relevant, confident and well- managed (AO3i). There is a hint of contextual reference in the mention of power and governance and while this signals the candidate’s awareness of contextual issues, very wisely it leaves any development to a later stage of the essay when AO4 can be demonstrated and used effectively in a perceptive discussion developing out of textual analysis.
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Sticky Note
Marks: Full marks were awarded for each of the AOs 40/40

Sticky Note
Indeed it is this ambiguity which forms the lynchpin of a sophisticated and effective conclusion. The candidate has not made the mistake of adopting another view at the start of the essay and then writing on a different topic or angle from that in the question – this will be seen in a later example of an improvable essay. Instead, the candidate has taken a slightly different view from that of the title but has done so on the basis of the close analysis which precedes it. There is a very strong AO1 performance in the last few lines of this essay.
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Q.1 Examine some of the ways poets have presented the strengths and/or weakness 
of human nature. 


 


 Overview 
 


 Any one of three approaches is valid here: an examination of the presentation of 
strength, of weakness or of both. In order to score well essays will have to move beyond 
accounts of these matters (however detailed) and look closely at the poetic techniques 
which have been employed. Be prepared also for a wide spectrum of opinion (e.g. some 
might see Chaucer’s presentation of the Wife’s life and preoccupations as demonstrating 
weak human nature; other readers might see the same material as evidence of the 
character’s bravery and strong challenge to established figures/ attitudes of Chaucer’s 
day.) Whatever approach is taken, answers must be sensibly supported. 


 


 Approaches could include: 
 


 The ways Chaucer presents the Wife’s character including implicit vulnerabilities; 
male strengths and weakness demonstrated through the husbands, other pilgrims 
and the knight in the tale. Feminine strength and dominance through the loathly lady 
in the Tale but also the inherent need to please men (however criminal their 
behaviour!) might be seen as weakness. 


 


 Donne’s determined seduction; use of wit; pursuit of higher love and faith/devotion 
might be presented as strengths. Some might see the attitudes in some poems such 
as The Apparition or Loves’s Alchemy as evidence of weakness of character in the 
persona. The struggle with faith in some of the religious poems might be interpreted 
as a strength or presented as a weakness in a voice which seems to vacillate 
uncertainly between rejection, doubt and triumph in the Holy Sonnets and Good 
Friday Riding Westward. Some will detect outright misogyny in some of the poems 
which might be presented as a moral weakness. 


 


 The discussion of Milton’s presentation of human strength and weakness must 
necessarily focus upon Adam and Eve where there is a rich seam of material, but 
those who wish to see Satan as a character presented in human terms should not be 
penalised if their observations are accurate and valid. 


 


 There is likely to be much emphasis upon poems such as London, The Little Black 
Boy, A Poison Tree and the Chimney Sweeper poems as candidates consider 
strengths and weaknesses presented in Blake’s poetry. There might be a tendency 
to overdo AO4 here and we should expect to see close consideration of the ways 
Blake has made his social and moral commentaries as well as of the social 
conditions which produced them.  


 


 Lyrical Ballads as a collection is focused very clearly upon examples of human 
heroism and moral strength contrasted by some of the worst examples of human 
vice, cruelty and weakness. Candidates are likely to draw upon a very wide range of 
poems and, once again, we will need to be alert to essays which offer plenty of social 
history without showing how the poets have presented issues and characters.  


 


 In all of the unseen poems there are opportunities to make valid and illuminating 
connections. 
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LT4 Section A        Assessment Grid         40 marks in total 
 


Total Mark /40 Band 1 Band 2 Band 3 Band 4 Band 5 


AO1  
Articulate creative, informed 
and relevant responses to 
literary texts, using 
appropriate terminology and 
concepts, and coherent, 
accurate written expression. 
 
 
 
 


10 marks  


 Understands poems at a 
superficial or literal level.  


 Offers some ideas about 
poems.   


 Shows some grasp of 
basic terminology, though 
this may be occasional.  


 Errors in expression and 
lapses in clarity. 


 
 


0-2 marks 


 Attempts to engage with 
poems and structure 
response, though not 
always relevant to 
question. 


 Some, not always relevant 
use of concepts and 
terminology.  


 Expression may feature 
inaccuracies. 


 
3-4 marks 


 Engages creatively with 
poems and response 
mostly relevant to question.  


 Some sensible use of key 
concepts.  


 Generally appropriate 
terminology.  


 Expression generally 
accurate and clear, with 
some lapses.  


  
5-6 marks 


 Clearly informed and 
creative response to 
poetry.  


 Coherent and sound 
argument. 


 Sound and apt application 
of concepts. and 
terminology.  


 Expression generally 
accurate and clear. 


 
7-8 marks 


 Sophisticated, creative and 
individual response to 
poetry. 


 Very effective organisation. 


 Confident, sophisticated 
use of concepts and 
terminology. 


 Writes with flair and 
accuracy.  


 
 


9-10 marks 


AO2 
Demonstrate detailed critical 
understanding in analysing 
the ways structure, form and 
language shape meanings in 
literary texts. 
 
 
 


10 marks 


 May identify basic features 
of language/form/structure 
in poems. 


 May offer 
narrative/descriptive 
comment. 


 Occasional support.  
 
 


0-2 marks 


 Can make some points 
about use of 
language/form structure to 
create poetic meaning.  


 Can support some points 
by reference to poems. 


 Can show some grasp of 
implicit meaning. 


 
3-4 marks 


 Purposeful, detailed 
discussion of use of 
language/form/structure to 
create meaning.  


 Generally clear and 
appropriate textual support.  


 Grasps implicit meanings. 
 
 


5-6 marks 


 Sound analysis and 
evaluation of use of 
language/form/structure to 
create meaning. 


 Neat and secure textual 
support. 


 Sound grasp of implicit 
meaning.  


 
7-8 marks 


 Perceptive critical analysis 
and evaluation of poetic 
techniques. 


 Confident and apt textual 
support. 


 Confident discussion of 
implicit meaning.  


 
 


9-10 marks 


AO3 
Explore connections and 
comparisons between 
different literary texts 


5 marks  


May identify superficial 
connections/comparisons 
between set text poems and 
unseen poem. 


0-1 mark 


Can make some superficial, 
usually valid comparisons/ 
connections between set text 
poems and unseen poem. 


2 marks 


Makes generally clear and 
appropriate comparisons/ 
connections between set text 
poems and unseen poem. 


3 marks 


Makes purposeful and sound 
use of specific connections and 
comparisons between set text 
poems and unseen poem.  


4 marks 


Productive and illuminating 
comparisons/ connections  
between set text poems and 
unseen poem.  


5 marks 


informed by interpretations 
of other readers. 
 
 
 


5 marks 


Can describe other views of set 
poems with partial 
understanding. 
 
 


0-1 mark 


Can acknowledge that set text 
poems may be interpreted in 
more than one way.  
 
 


2 marks 


Makes use of other relevant 
interpretations of set text 
poems. 
 
 


3 marks 


Makes clear and purposeful use 
of other relevant interpretations 
of set text poems. 
 
 


4 marks 


Mature and confident 
discussion of other relevant 
interpretations of set text 
poems. Autonomous, 
independent reader. 


5 marks 


AO4 
Demonstrate understanding 
of the significance and 
influence of the contexts in 
which literary texts are 
written and received. 
 
 


10 marks 


 May describe wider 
contexts in which poems 
are written and received. 


 Attempts to make 
superficial connections 
between texts and 
contexts. 


 
0-2 marks 


 Can acknowledge the 
importance of contexts . 


 Makes some connections 
between texts and 
contexts. 


 
 
 


3-4 marks 


 Clear grasp of the 
significance and influence 
of contexts. 


 Clear understanding of 
connections between texts 
and contexts. 


 
 


5-6 marks 


 Sound appreciation of 
significance and influence 
of contexts. 


 Sound understanding of 
connections between texts 
and contexts. 


 
 


7-8 marks 


 Perceptive discussion of 
significance and influence 
of contexts.  


 Confident analysis of 
connections between texts 
and contexts.  


 
 


9-10 marks 
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Q.5 Examine some of the ways poets present conflict. 
 
 Overview 
 
 Conflict might be external as in the case of the Wife and her husbands; between lovers 


as in Donne’s Apparition (or semi-serious as in The Flea); between the first couple, or 
Man and God/Satan in Eden; between different groups, interests or philosophies as 
explored in Blake’s poetry; between representatives of different value systems as in 
Expostulation and Reply or Goody Blake and Harry Gill. Alternatively, conflict could be 
seen as an internal struggle within the voice of the poem itself - a quest for 
understanding, insight or resolution of one kind or another. 


 
 Approaches could include: 
 


 The Wife’s recognition of encroaching age but her desire to marry a sixth husband; 
the different varieties of conflict with the first three husbands and the fourth and fifth 
husbands. Conflict between the wife and some of the male pilgrims; the knight’s 
conflict - first with authority and then with his old wife who, herself, goes on to 
explore a range of conflicts within religious belief and social values. 


 


 Donne’s “Batter my heart....”, is a good example of the internal conflict suffered by 
the persona in all of the religious poems while the love poems and songs 
demonstrate a range of different sorts of conflict with different degrees of 
seriousness. Some might see creative conflict between the language employed and 
the sentiments expressed 


 


 Blake’s Introduction or The Tyger would be good examples of different sorts of 
conflict but in the pairings of songs and within individual poems Blake explores a 
huge range of conflicts between man and false belief; man and corrupt society; 
parents and children; masters and servants; different races and ranks and so on. 


 


 The Rime of the Ancient Mariner would be an excellent starting point for writing on 
conflict in Lyrical Ballads but there are so many examples of poems which explore 
conflict at various levels from the gentle and domestic to the injustices suffered by 
the poor and the marginalised. 


 
 In all of the unseen poems there are opportunities to make valid and illuminating 


connections. 
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LT4 Section A        Assessment Grid         40 marks in total 
 


Total Mark /40 Band 1 Band 2 Band 3 Band 4 Band 5 


AO1  
Articulate creative, informed 
and relevant responses to 
literary texts, using 
appropriate terminology and 
concepts, and coherent, 
accurate written expression. 
 
 
 
 


10 marks  


 Understands poems at a 
superficial or literal level.  


 Offers some ideas about 
poems.   


 Shows some grasp of 
basic terminology, though 
this may be occasional.  


 Errors in expression and 
lapses in clarity. 


 
 


0-2 marks 


 Attempts to engage with 
poems and structure 
response, though not 
always relevant to 
question. 


 Some, not always relevant 
use of concepts and 
terminology.  


 Expression may feature 
inaccuracies. 


 
3-4 marks 


 Engages creatively with 
poems and response 
mostly relevant to question.  


 Some sensible use of key 
concepts.  


 Generally appropriate 
terminology.  


 Expression generally 
accurate and clear, with 
some lapses.  


  
5-6 marks 


 Clearly informed and 
creative response to 
poetry.  


 Coherent and sound 
argument. 


 Sound and apt application 
of concepts. and 
terminology.  


 Expression generally 
accurate and clear. 


 
7-8 marks 


 Sophisticated, creative and 
individual response to 
poetry. 


 Very effective organisation. 


 Confident, sophisticated 
use of concepts and 
terminology. 


 Writes with flair and 
accuracy.  


 
 


9-10 marks 


AO2 
Demonstrate detailed critical 
understanding in analysing 
the ways structure, form and 
language shape meanings in 
literary texts. 
 
 
 


10 marks 


 May identify basic features 
of language/form/structure 
in poems. 


 May offer 
narrative/descriptive 
comment. 


 Occasional support.  
 
 


0-2 marks 


 Can make some points 
about use of 
language/form structure to 
create poetic meaning.  


 Can support some points 
by reference to poems. 


 Can show some grasp of 
implicit meaning. 


 
3-4 marks 


 Purposeful, detailed 
discussion of use of 
language/form/structure to 
create meaning.  


 Generally clear and 
appropriate textual support.  


 Grasps implicit meanings. 
 
 


5-6 marks 


 Sound analysis and 
evaluation of use of 
language/form/structure to 
create meaning. 


 Neat and secure textual 
support. 


 Sound grasp of implicit 
meaning.  


 
7-8 marks 


 Perceptive critical analysis 
and evaluation of poetic 
techniques. 


 Confident and apt textual 
support. 


 Confident discussion of 
implicit meaning.  


 
 


9-10 marks 


AO3 
Explore connections and 
comparisons between 
different literary texts 


5 marks  


May identify superficial 
connections/comparisons 
between set text poems and 
unseen poem. 


0-1 mark 


Can make some superficial, 
usually valid comparisons/ 
connections between set text 
poems and unseen poem. 


2 marks 


Makes generally clear and 
appropriate comparisons/ 
connections between set text 
poems and unseen poem. 


3 marks 


Makes purposeful and sound 
use of specific connections and 
comparisons between set text 
poems and unseen poem.  


4 marks 


Productive and illuminating 
comparisons/ connections  
between set text poems and 
unseen poem.  


5 marks 


informed by interpretations 
of other readers. 
 
 
 


5 marks 


Can describe other views of set 
poems with partial 
understanding. 
 
 


0-1 mark 


Can acknowledge that set text 
poems may be interpreted in 
more than one way.  
 
 


2 marks 


Makes use of other relevant 
interpretations of set text 
poems. 
 
 


3 marks 


Makes clear and purposeful use 
of other relevant interpretations 
of set text poems. 
 
 


4 marks 


Mature and confident 
discussion of other relevant 
interpretations of set text 
poems. Autonomous, 
independent reader. 


5 marks 


AO4 
Demonstrate understanding 
of the significance and 
influence of the contexts in 
which literary texts are 
written and received. 
 
 


10 marks 


 May describe wider 
contexts in which poems 
are written and received. 


 Attempts to make 
superficial connections 
between texts and 
contexts. 


 
0-2 marks 


 Can acknowledge the 
importance of contexts . 


 Makes some connections 
between texts and 
contexts. 


 
 
 


3-4 marks 


 Clear grasp of the 
significance and influence 
of contexts. 


 Clear understanding of 
connections between texts 
and contexts. 


 
 


5-6 marks 


 Sound appreciation of 
significance and influence 
of contexts. 


 Sound understanding of 
connections between texts 
and contexts. 


 
 


7-8 marks 


 Perceptive discussion of 
significance and influence 
of contexts.  


 Confident analysis of 
connections between texts 
and contexts.  


 
 


9-10 marks 
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Hamlet and The Revenger's Tragedy 
 
Q.8.  “Conflict exists in every scene and at every level: it is the single driving force of 


the play.” In the light of this remark, explore some of the ways Shakespeare 
presents conflict in Hamlet. In the course of your writing show how your 
appreciation of Middleton’s presentation of conflict in The Revengers Tragedy  
has helped to shape your ideas. 


 
 Overview 
 
 It is hard to disagree with the assertion and, in a task of this nature, good quality 


responses will probably be aiming for range and variety by considering some of the 
following: political conflict; family conflict (on a wide spectrum from the relatively gentle 
abrasiveness within Polonius’s family to the savagery in Hamlet’s); inner conflict in all 
the key characters; conflict generated by frustrated love affairs and divided loyalties; 
conflict between rivals and those of different natures (e.g. Hamlet and Laertes). In The 
Revenger’s Tragedy, candidates will be able to draw upon conflict within the ruling 
family; conflict between the ruling family and those they exploit; conflict within Vindice’s 
own family and the subtle levels of conflict in the closing scenes of the play. 


 
 Possible approaches could include: 
 


 Hamlet’s relationship with the King and Queen/desire to return to Wittenburg 


 The threat of national conflict and war 


 Hamlet’s inner conflicts expressed in soliloquys and in dialogue with Rosencrantz 


and Guilgenstern and Horatio 


 Contrast of mild conflict of Polonius and Laertes (youth and age etc) and Laertes and 


Ophelia which acts as a foil to the darker circumstances of Hamlet 


 Hamlet and Ophelia 


 Claudius’ inner conflict in the chapel (“My words fly up…”) 


 Semi-comic conflict between Hamlet and Polonius plus the irony of Polonius’ death 


at Hamlet’s hands 


 The chamber scene 


 Hamlet and Laertes in Ophelia’s grave 


 The staged “sporting” conflict which brings about the conclusion to the play 


 
Comparative material might include: 
 


 In-fighting amongst the nobles 


 Vindice’s hatred of the Duke and family 


 Decisive revenge/conflict with the Duke contrasting with Hamlet’s delay 


 Vindice’s relationship with his mother 


 The subtle clashes between the justice of revenge and the rule of law at the end of 


the play 
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LT4 Section B        Assessment Grid         40 marks in total 
Total Mark /40 Band 1 Band 2 Band 3 Band 4 Band 5 


AO1  
Articulate creative, 
informed and relevant 
responses to literary 
texts, using 
appropriate 
terminology and 
concepts, and 
coherent, accurate 
written expression. 
 
 


10 marks  


 Understands plays at a 
superficial or literal level.  


 Offers some ideas about 
the plays.   


 Some use of basic 
terminology, though this 
may be occasional.  


 Errors in expression and 
lapses in clarity. 


 
 


 
0-2 marks 


 Attempts to engage 
with plays and structure 
response, though not 
always relevant to 
question. 


 Some, not always 
relevant use of 
concepts and 
terminology.  


 Expression may feature 
inaccuracies. 


 
3-4 marks 


 Engages creatively with 
plays and response 
mostly relevant to 
question.  


 Some sensible use of 
key concepts.  


 Generally appropriate 
terminology.  


 Expression generally 
accurate and clear, with 
some lapses.  


 
5-6 marks 


 Clearly informed and 
creative response to 
plays.  


 Coherent and sound 
argument. 


 Sound and apt 
application of 
concepts and 
terminology.  


 Expression generally 
accurate and clear. 


 
7-8 marks 


 Sophisticated, 
creative and 
individual response 
to plays. 


 Very effective 
organisation. 


 Confident, 
sophisticated use of 
concepts and 
terminology. 


 Writes with flair and 
accuracy. 


9-10 marks 


AO2 
Demonstrate detailed 
critical understanding 
in analysing the ways 
structure, form and 
language shape 
meanings in literary 
texts. 
 
 


10 marks 


 May identify a few basic 
stylistic features. 


 May offer 
narrative/descriptive 
comment on plays. 


 Occasional textual support.  
 
 
 
 


0-2 marks 


 Can make some points 
about use of 
language/dramatic 
techniques/ structure to 
create meaning.  


 Can support some 
points by reference to 
plays. 


 Can show some grasp 
of implicit meaning. 


3-4 marks 


 Purposeful, detailed 
discussion of use of 
language/dramatic 
techniques/structure to 
create meaning.  


 Generally clear and 
appropriate textual 
support.  


 Grasps implicit 
meanings. 


5-6 marks 


 Sound analysis and 
evaluation of use of 
language/dramatic 
techniques/structure 
to create meaning. 


 Neat and secure 
textual support. 


 Sound grasp of 
implicit meaning. 


 
7-8 marks 


 Perceptive critical 
analysis and 
evaluation of 
playwrights’ 
techniques. 


 Confident and apt 
textual support. 


 Confident discussion 
of implicit meaning.  


 
9-10 marks 


AO3 
Explore connections 
and comparisons 
between different 
literary texts 


5 marks  


May identify superficial 
connections/comparisons 
between core and partner plays. 
 
 


0-1 mark 


Can make some superficial, 
usually valid 
comparisons/connections 
between core and partner 
plays. 


2 marks 


Makes generally clear and 
appropriate 
comparisons/connections 
between core and partner 
plays. 


3 marks 


Makes purposeful and 
sound use of specific 
connections and 
comparisons between 
core and partner plays.  


4 marks 


Productive and 
illuminating comparisons/ 
connections  
between core and partner 
plays.  


5 marks 


informed by 
interpretations of 
other readers. 
 
 


5 marks 


Can describe other views with 
partial understanding. 
 
 
 


0-1 mark 


Can acknowledge that plays 
may be interpreted in more 
than one way.  
 
 


2 marks 


Makes use of other relevant 
interpretations. 
 
 
 


3 marks 


Makes clear and 
purposeful use of other 
relevant interpretations. 
 
 


4 marks 


Mature and confident 
discussion of other 
relevant interpretations. 
Autonomous, 
independent reader. 


5 marks 


AO4 
Demonstrate 
understanding of the 
significance and 
influence of the 
contexts in which 
literary texts are 
written and received. 


10 marks 


 May describe wider 
contexts in which plays are 
written and received. 


 Attempts to make 
superficial connections 
between texts and 
contexts. 


 
0-2 marks 


 Can acknowledge the 
importance of contexts. 


 Makes some 
connections between 
texts and contexts. 


 
 


 
3-4 marks 


 Clear grasp of the 
significance and 
influence of contexts. 


 Clear understanding of 
connections between 
texts and contexts. 


 
 


5-6 marks 


 Sound appreciation 
of significance and 
influence of contexts. 


 Sound understanding 
of connections 
between texts and 
contexts. 


 
7-8 marks 


 Perceptive 
discussion of 
significance and 
influence of 
contexts.  


 Confident analysis 
of connections 
between texts and 
contexts. 9-10marks 
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Q.13 "Shakespeare’s primary concern in this play appears to be the delivery of a series 
of sharp moral lessons.” In light of this remark, examine Shakespeare’s 
presentation of moral issues in The Tempest with comparative reference to Doctor 
Faustus. 


 
 Overview 
 
 The opening of the play with Miranda’s pity and compassion pitched against Prospero’s 


apparently severe treatment of the vessel and its crew introduces a moral debate about 
mercy, punishment and justice. This “discussion” develops and continues throughout the 
play with every one of the characters (possibly not Gonzalo) experiencing some form of 
correction, retribution or instruction at the hands of Prospero or his agents. Connections 
to Faustus and his overreaching ambition; attitudes towards forgiveness and salvation 
and misuse of power should not be too hard to find. 


 
 Possible approaches could include: 
 


 Miranda is subjected to her father’s will with no possibility of disagreement. 


 Sebastian must learn to win and deserve what he desires 


 The royal party must be taught moral lessons through fear (“You are three men of 
sin”) and grief 


 The clowns must be put back firmly in their places 


 Ariel must learn obedience and uncomplaining compliance 


 Caliban must be converted to some sort of “civilised” moral code 


 Alonso must learn the value of a legitimate alliance through marriage rather than 
through support for traitors 


 Sebastian and Antonio must learn the error of their ways (but it seems they have 
been silenced rather than reformed) 


 Through Gonzalo we learn how virtue is rewarded 


 Arguably through Prospero’s last appearance we learn tolerance and forgiveness. 
 
 Comparative materials might include: 
 


 The emptiness of illicit ambition – Faustus’ power amounts to relatively little 


 The intractable malice of Satan and his crew 


 The trivial nature of sin/immorality through the example of the clowns 


 The value of repentance/the nature of mercy. 
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LT4 Section B        Assessment Grid         40 marks in total 
Total Mark /40 Band 1 Band 2 Band 3 Band 4 Band 5 


AO1  
Articulate creative, 
informed and relevant 
responses to literary 
texts, using 
appropriate 
terminology and 
concepts, and 
coherent, accurate 
written expression. 
 
 


10 marks  


 Understands plays at a 
superficial or literal level.  


 Offers some ideas about 
the plays.   


 Some use of basic 
terminology, though this 
may be occasional.  


 Errors in expression and 
lapses in clarity. 


 
 


 
0-2 marks 


 Attempts to engage 
with plays and structure 
response, though not 
always relevant to 
question. 


 Some, not always 
relevant use of 
concepts and 
terminology.  


 Expression may feature 
inaccuracies. 


 
3-4 marks 


 Engages creatively with 
plays and response 
mostly relevant to 
question.  


 Some sensible use of 
key concepts.  


 Generally appropriate 
terminology.  


 Expression generally 
accurate and clear, with 
some lapses.  


 
5-6 marks 


 Clearly informed and 
creative response to 
plays.  


 Coherent and sound 
argument. 


 Sound and apt 
application of 
concepts and 
terminology.  


 Expression generally 
accurate and clear. 


 
7-8 marks 


 Sophisticated, 
creative and 
individual response 
to plays. 


 Very effective 
organisation. 


 Confident, 
sophisticated use of 
concepts and 
terminology. 


 Writes with flair and 
accuracy. 


9-10 marks 


AO2 
Demonstrate detailed 
critical understanding 
in analysing the ways 
structure, form and 
language shape 
meanings in literary 
texts. 
 
 


10 marks 


 May identify a few basic 
stylistic features. 


 May offer 
narrative/descriptive 
comment on plays. 


 Occasional textual support.  
 
 
 
 


0-2 marks 


 Can make some points 
about use of 
language/dramatic 
techniques/ structure to 
create meaning.  


 Can support some 
points by reference to 
plays. 


 Can show some grasp 
of implicit meaning. 


3-4 marks 


 Purposeful, detailed 
discussion of use of 
language/dramatic 
techniques/structure to 
create meaning.  


 Generally clear and 
appropriate textual 
support.  


 Grasps implicit 
meanings. 


5-6 marks 


 Sound analysis and 
evaluation of use of 
language/dramatic 
techniques/structure 
to create meaning. 


 Neat and secure 
textual support. 


 Sound grasp of 
implicit meaning. 


 
7-8 marks 


 Perceptive critical 
analysis and 
evaluation of 
playwrights’ 
techniques. 


 Confident and apt 
textual support. 


 Confident discussion 
of implicit meaning.  


 
9-10 marks 


AO3 
Explore connections 
and comparisons 
between different 
literary texts 


5 marks  


May identify superficial 
connections/comparisons 
between core and partner plays. 
 
 


0-1 mark 


Can make some superficial, 
usually valid 
comparisons/connections 
between core and partner 
plays. 


2 marks 


Makes generally clear and 
appropriate 
comparisons/connections 
between core and partner 
plays. 


3 marks 


Makes purposeful and 
sound use of specific 
connections and 
comparisons between 
core and partner plays.  


4 marks 


Productive and 
illuminating comparisons/ 
connections  
between core and partner 
plays.  


5 marks 


informed by 
interpretations of 
other readers. 
 
 


5 marks 


Can describe other views with 
partial understanding. 
 
 
 


0-1 mark 


Can acknowledge that plays 
may be interpreted in more 
than one way.  
 
 


2 marks 


Makes use of other relevant 
interpretations. 
 
 
 


3 marks 


Makes clear and 
purposeful use of other 
relevant interpretations. 
 
 


4 marks 


Mature and confident 
discussion of other 
relevant interpretations. 
Autonomous, 
independent reader. 


5 marks 


AO4 
Demonstrate 
understanding of the 
significance and 
influence of the 
contexts in which 
literary texts are 
written and received. 


10 marks 


 May describe wider 
contexts in which plays are 
written and received. 


 Attempts to make 
superficial connections 
between texts and 
contexts. 


 
0-2 marks 


 Can acknowledge the 
importance of contexts. 


 Makes some 
connections between 
texts and contexts. 


 
 


 
3-4 marks 


 Clear grasp of the 
significance and 
influence of contexts. 


 Clear understanding of 
connections between 
texts and contexts. 


 
 


5-6 marks 


 Sound appreciation 
of significance and 
influence of contexts. 


 Sound understanding 
of connections 
between texts and 
contexts. 


 
7-8 marks 


 Perceptive 
discussion of 
significance and 
influence of 
contexts.  


 Confident analysis 
of connections 
between texts and 
contexts. 9-10marks 
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