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Unit 10: Creative activities    


Job roles

Creative activities are used by various health and social care workers in a range of care settings. Some specialise in designing and implementing creative activities whilst others use them as an additional part of their main work .

Residential care settings: creative activities co-ordinator

Day care settings: visiting artists, teachers, care assistants

Educational settings: educational psychologist, teachers, learning support assistants

Special units: speech therapists, art / music / play therapists

Hospitals: occupational therapists, psychotherapists

Qualifications and training

While certain job roles do not require any specific qualifications, a good standard of education is usually necessary e.g. 

· care workers

· learning support assistants 

· creative activities organisers

Many employees will study to achieve NVQ Level 2 as a minimum. From  2010, all individuals working in the health and social care sector are required to complete a two week course covering the Social Care Induction Framework.  

More information is available here. (Notes to be downloadable)

Professional roles require a degree in a relevant subject and may also require further post-graduate study and/or a period of supervised practise. eg. 

· teacher

· educational psychologist

· artist

· speech / occupational therapists 

Skills, qualities and attributes

Working within the health and social care sector will involve working with people, often amongst the most vulnerable in society. It is essential therefore, that those employed (or volunteering) possess the following: 
Skills:

· effective communication skills

· good interpersonal skills

· problem solving skills

· facilitation skills

· creative skills
· team work

· numeracy 

· literacy

· ICT/computer literacy

Attributes: 

· confidence 

· sense of humour

· assertiveness

· flexibility

· adaptability 

· self-management

Qualities
· Patience
· Empathy 
· Honesty 
· Respect 
· Self-reflection 

Activity 11: Job roles in health and social care sector

For each of the following job roles, identify the required:

· qualifications / training 

· personal skills

· attributes

· qualities

· care settings they might work in

· service users they may work with

Job roles: 

· Physiotherapist

· Learning support assistant

· Educational psychologist

· Creative activities organiser

· Art therapist

Downloadable files from within the unit

File #1 CREATIVE ACTIVITIES – NOTES

Creative activities can be used to identify the developmental stage of an individual or reveal if the individual is upset or distressed.  The provider should avoid interfering with the activity as it reduces creativity and the individual will feel as if they are failing. Individuals should be praised for their work so they can feel proudl: this will increase confidence and boost self-esteem. 

Creative activities can benefit all ages and all individuals. They promote experience, stimulate individuals to experiment with different materials and become confident in certain situations. They encourage language development, decision making, problem solving, co-operation, sharing, taking turns (e.g. waiting for equipment - colours, scissors, glue, etc.). Creative activities help develop fine and gross motor skills, improve manipulative skills (learning to cut, print, place, weave, etc.) and boost confidence and self-esteem.  

An end product should not be demanded as it may prevent enjoyment and creativity.  It will discourage the individual from exploring and it may decrease confidence.  The provider should not do the activity for the individual as this will decrease self-confidence and self-esteem.  

Creative activities can be ‘messy’ and ‘noisy’.  They may happen less at home because of these factors.  Parent and toddler groups, playgroups, nurseries and schools, care homes, hospitals, rehabilitation centres – all provide areas that are specifically designed for individuals to make a mess, be noisy and explore their environment (e.g. art corners, sand and water areas,  wet areas, sound-proofed rooms, separate rooms, environment areas outside, greenhouse, potting shed, ceramic area, etc.). 

Therapeutic group activities may relate to home, work, leisure, education and relationships. They need to be appropriate to the age, gender and interests of the client. They include reminiscence therapy, relaxation and anxiety management, remedial games, social skills training, communication groups, creative, work and health-related projects, education and leisure activities.

Types of creative activities

Creative development is encouraged by the individual having a wide range of experiences.

A collage encourages  the individual to use different materials, e.g. different textures, colours, shapes.  

Role play can help individuals experience an event.  It can relieve distress and anxiety, it can encourage acceptable behaviour, it can be a rehearsal for events that are about to happen (e.g. playing hospitals with individuals who have had a distressing experience in hospital or may be going to hospital in the near future; role play inside a car - practice doing up the seat belts; crossing the road - practice the Green cross code).

Paints aid expression of thought.  Painting can be therapeutic to individuals with limited language, language difficulty, or memory loss.  Some individuals paint things they cannot put into words.  Listen to the individual and let them explain if they want to.  The individual can choose different paper, different surfaces (e.g. decorating a cup, plate, card, place mat, etc.) and can choose and mix colours which expresses individuality. 

Musical instruments (playing or making) can help the imagination.  Making music can aid expression for those with limited language and can soothe aggressive behaviour.  Singing is social, dancing requires co-operation.  Music and movement is another good way of expressing feeling and releasing anxieties and tension.

Puzzles and table top games assist reading, maths, hand-eye co-ordination.

Small and large construction toys assist maths, spatial awareness, fine manipulative skills, creativity.

Cooking is fun and can involve a variety of activities: planning, shopping, making, eating. It can encourage awareness of different cultures.

Outings or visits to a different space in the establishment (annual school trip, visit to an historic building, going outside to the environment area, greenhouse etc.) increase knowledge and give the individual something new to talk about. They increase social interaction and communication. They can be the stimulus for creative activity.

Making useful objects can encourage an interest in reading, role play, music, etc.

The foundation stage in schools across the UK is defined as ‘play based learning’ for 3-5 year olds.

The main aims are:

· Learning through practical experiences rather than being taught.

· Play as the means of learning for children.

· Working from the children’s interests and needs.

· A child’s personal, social and emotional development is recognised.

· The role of parents is promoted.

These aims can be interpreted for all life stages and abilities by thinking about creative activities instead of play, the individual instead of the child and the carer/provider instead of parents.

File # 2.BENEFITS OF CREATIVE ACTIVITIES

Creative activities benefit individuals who engage in them. These benefits affect the individual’s quality of life. It is helpful to consider these benefits with reference to life quality factors.

Physical Factors include exercise, comfort and safety.

· Adds structure to individuals’ day, increases activity levels

· Helps increase concentration

· Physical exercise

· Improves health

· Promotes sleep 

· Remaining physically and mentally active can have a significant impact on a

             person's well-being. It can provide a welcome distraction from the stresses of                                          

illness and can help the person focus on the positive and fun aspects of life.

· Maintaining and improving existing skills.

Intellectual factors include stimulation, engaging in activities.

· Orientation to time, date and issues of importance

· Provides stimulation – keeps an individual’s mind active, challenged, motivated.

· Improves concentration

· Improves cognitive functioning e.g. memory, thinking and problem solving skills.

· Improves / develops language skills

Emotional factors include privacy, dignity, approval, psychological security, autonomy.

· Relaxing

· Provides enjoyment

· Anxiety management   

· Carrying out simple, everyday tasks can help the person feel better about themselves by providing a structure to the day and a sense of achievement. 

· Some types of activity can help the person to express their feelings - for example listening to music, doing a sketch or writing something down.

· Giving the person pleasure and boosting their confidence. 

· Keeping occupied and stimulated can improve quality of life for an individual. Having something to do makes individuals feel their existence is worthwhile; it helps to provide status.

· Boredom creates apathy. The less an individual does the less they want to do. This can lead to depression. If an individual has led an active, independent life and finds their circumstances have changed and they are less independent, this can cause a problem and may also lead to depression.  It is the responsibility of the therapist, educationalist or care worker to find out the interests the individual has and to encourage participation, or re-vitalise an interest (e.g. Paralympic games).

· Success – makes an individual feel special and valued by others.

Social factors include social contact and social support.

· Promotes social interaction.

· Encourages appropriate social interactions

· Socialisation

· Opportunity to work in groups or individually

· Engages those who are unable to settle within more structured groups

· Encourages individuals to engage in a socially appropriate discussion 

File # 3.  Blank Planning Document

	Name of provider:



	Setting:                                                                                                          Time allowed:



	Group/individual                                Age/s of individual/s:                                              Gender:



	Aim:



	Objective:



	Resources:



	Introductory activity:



	Introduce main objective:



	Activity:



	Conclusion activity:




File #4  CREATIVE ACTIVITIES: PLANNING

                Observation, Assessment and Planning an Activity

Techniques for observation

Written











                    A written record of what is in front of you in the present tense.

Longitudinal studies








                            These are done over a period of time: a few weeks or longer. The progress of an individual in more than one area of development is observed.

Time sampling 









 This is done over a long period of time.  The observer watches for one minute at ten-minute intervals throughout the day.  This technique is used if the professional has a concern that the individual may be withdrawn or shy.

Event sampling 








                                   This done over a long period of time: at least a week.  It is used to observe an individual when they display unusual behaviour, e.g. aggressive behaviour, biting, hitting, disruption, lack of co-operation.

Taped language samples 







                                These are used when there is concern about fluency, speech, language development.

Sociograms 









                  Social relationships and friendships patterns are observed.

Movement flow charts








                         This involves using shorthand in pictorial form to record the movement patterns of an individual or group.  These are then displayed in graphs, pie and bar charts, and histograms.

Check list 









                    Used to ask questions about development in one or more area.  Usually done over a period of time. The findings are summarised and evaluated.

Photographs, video, DVD 






                                Permission must be sought. These recording techniques are used to demonstrate the skills of the individual.

High/scope educational research foundation techniques 



                                  These are ongoing long term observations that record progress over a three-month period.

Piaget  








                         Conservation tasks and developmental indicators, e.g. three mountains.

Percentile charts 








                   These compare height and weight of an individual to a norm for a particular age.

Most of the above are long term techniques or are carried out for a particular concern.  A combination of techniques can be used for the purpose of the AS portfolio:  time and expertise is a constraint.  A suggested way forward that can be used for the written technique and the checklist, or a combination of both, is given in the section Planning an Activity (below).

Planning an activity

Remember that each individual is unique and has potential.  Creative activities assist progress towards that potential. 
Planning cycle


[image: image1]
Observation 

Observation is required to assess need and the stage of development, e.g. child who has difficulty holding scissors, a special needs individual who has difficulty grasping, an elderly person who has memory problems.

It is confidential. Anonymity of the individual and staff is important; permission will be needed.

Photographs: permission will be needed.

Use natural situations.

Interview carers and the individual.

Ask yourself what do you want to observe?  The usual factors are: physical, intellectual, emotional and social development (PIES).

You need to know the norms of the developmental stage of the individual. This will help you to understand what is unusual about the individual.  They may be more advanced than the norm, and therefore the activities will need to be more challenging and more stimulating.  The individual may be less mature than the norm, so the activities will need to be less challenging, but still stimulating. They may fit into the norm so they need to be encouraged to move on to the next developmental stage.   For those with particular problems you need to know the normal physical, psychological and social development and function.  It is important to know the effect of disruption to the normal function of the individual (how an individual copes with change, different people, new situations).

Observe an individual’s behaviour in certain situations.  Different individuals react differently to similar situations.  Some like messy activities, others do not.

Observe how the individual interacts in a group situation.

Record what you see, be inconspicuous, sit quietly.   Observe one individual at a time. Do not record the role of the carer/practitioner or the activity they are engaged in; focus on the individual.

	Observation Record Sheet


Date:

	                                           
	Method:



	Aims/reason:



	Setting:


	Where:

	Start time:

Finish time:


	Number of children:

Number of adults:

	Name of child:

(pseudonym)


	Age:
	Gender:

	Observations

	Signature of observer:

Signature of supervisor:


Assessment

Knowledge of the developmental stages, characteristics of disability/disorder, etc. is needed. 

It is important to know the following: 

· the position of the child in the family (youngest are often spoilt by family and have things done for them)

· the individual’s first language (the first language may not be English or Welsh, hence difficulty, lack of skill or reluctance to communicate)

· how long the individual has been at the establishment

· the weather (the individual may have had to stay in all day and may be trying to release energy inside by being loud, running around, not being able to sit for long; older people may feel depressed as they can’t see outside or go outside and they may worry about getting to places, doing chores, catching cold, feeling cold etc.)

Meeting the needs of the individual is paramount. However, knowing when the need has been met is also important.  When success is achieved the individual will want the opportunity to practice the skill and also to move on to the next developmental stage or challenge.  

When working with the elderly, a greater understanding and knowledge of the processes involved in ageing and the significance of providing activities to maintain and enhance health and general well-being are important.  When working with children, knowledge of the relevant developmental stage and the next stage is important.

Evaluate results. What have you found out?  Use the results to develop the aims and objectives for an activity.  Decide on an appropriate creative activity that will develop the aim. 
Planning an activity

Plan on the basis of need - not what you think they need.

Remember the individual has the right to be in a safe and secure environment.

Plan to create situations to develop or consolidate the individual’s skills.

The plan must have an aim.  An aim is the reason for the activity.  It may be the learning outcomes or the promotion of an area of development.    

The preparation must include:

· Consideration of the age and the developmental stage of the individual

· Taking into account the observations made

· Equal opportunity

· Safety

· Timing

· Materials

· Setting

Questions to ask when planning an activity

· What might the activity help the individual achieve?  (Active outside play for children provides an opportunity to practice gross motor skills; repetition of skills may consolidate a skill and the individual will enjoy the success.)

· Is the activity too easy/too difficult? If it is a group activity, can everyone in the group take part?  

· Does the activity promote equality of opportunity? e.g. can boys play with dolls, girls play with cars? Can individuals with sensory impairments access the activity? Can those with learning difficulties? Choose foods and utensils from different cultures.

· Is the activity safe? e.g. use non-toxic paints, secure equipment, ensure ease of access to equipment and adequate supervision, mop up spills, be aware of poisonous plants, hot substances, dispose of waste materials.  What other safety aspects need to be considered? (e.g. fire drill procedure, accident procedure, any areas where individual cannot be seen outside, rubbish left around, adequate ventilation, protective clothing).

· Will the activity build on previous experience? e.g. card making – having received Christmas cards before.

· Does the activity encourage the individual to explore and investigate? Provide a range of materials.

· Does the activity provide opportunity for an individual to talk to/communicate with other individuals?

Implement

Once the observation, assessment and planning stages have been completed, it will be time to implement the activity in question. This will entail the ‘how’ of the activity. There should be a lesson or activity plan to follow which will help the activity to stay on track.  

Evaluation

Knowledge of the developmental norms and other important factors that may influence individual are needed.  Look at the aim of the activity and comment on what you have actually seen in relation to the aim.  Do not make judgments in relation to gender, age or stereotype.  Assess the skills, such as the use of toys, equipment, language, behaviour in relation to the developmental stage, problem, disorder.  Know the normal range of the development stage or characteristic of the disability/disorder, then a comparison can be made as to whether the individual fits into the norm, is more advanced or immature.  If unusual behaviour has been observed - such as the individual being anxious, aggressive, upset, clinging - find out if this is typical or unusual.  Be objective and support any comments with your observations.  

You may or may not achieve the aim. That is fine. However, you must explain why the aim was not achieved.  

Did all go as planned? If not, was it important?  How would you do things differently another time?  Was the area of development  promoted and/or extended as planned?  If not, did anything else happen? How would you make sure the area of development is covered?

Was the activity appropriate to the life stage/ability?  How would you change the activity for other life stages/abilities?

Did all the participants have equal opportunity?  Were you a good role model?  Was the activity suitable for an individual with sensory impairment/learning difficulties?  If not how could it be adapted?

Did any accidents occur?  How did you deal with it?

Who else was involved in the planning and implementation? Comment on their contribution.

Were the materials suitable?  Were there enough? Did they cost more than allowed for?

Were the individuals involved in the preparation and clearing up?  Could they have been involved more?

What were the learning outcomes for the individual and yourself?

You need photographs of the work or the display.  Avoid photographs of individuals unless permission is given.

File # 5 Sample Activities

1) Toyshop activity

	Name of provider:   Activity co-ordinator                                          Activity: Toyshop performance

	Setting:      Care Home      Time allowed: 20 minutes three times a week over a  period of 8 weeks                                                                                               

	Group/individual      Age of individual/s:     65-95               Gender:  1 male 10 females

	Aim:  To exercise, maintain memory, be successful and be praised, interact with others and talk about the event to friends and family -  PIES.  Enter a competition with other care homes.

	Objective:   To learn the sequence of movements.  The movements to be accessible to all; all to take part according to ability. Involve everyone.

	Resources:  

· Toyshop music from Chitty Chitty Bang Bang  -‘Doll On a Music Box/Truly Scrumptious’
Written by Robert B. Sherman and Richard M. Sherman
Performed by Sally Ann Howes and Dick Van Dyke
CD player, residents’ lounge, chairs for those unable to stand for a long time or need strollers, space for those in wheelchairs, those who can to stand at the back.   

	Introductory activity:    

Listen to a few bars of the music whilst everyone settles. Remind participants of the scene, a toyshop:  the owner has gone home and the toys come to life.  Rehearse the first few movements that were learnt last week.  Winding up noise:  participants in floppy position leaning forward.  Lift right hand up and flop.   Lift right hand and wobble head. Lift left hand up and wobble head.  

	Introduce main objective:  

Demonstrate the movements to be learnt this week, and listen to the bars of music associated with the relevant part of the story.

	Activity:  

Practice movements without music, giving hints to impression you want to give.  A sharp movement to look at the clock on right.  Look at own left hand and lift above head, lift right hand and also lift above head.  Mobile participants at the back turn on the spot.  Practice movements with the music.   Add to the previous week’s movements without the music.



	Conclusion activity:  

Join both parts of the movements together with the music.  Have a cup of tea and a biscuit, praise and commend the performance.




2) Coping with a new baby activity

	Name of provider:   A.S. Student                             Activity:  How to cope with a new baby - Lesson 1

	Setting:    Classroom                                                        Time allowed:  40 minutes for two  lessons                                                                                                                                        

	Group/individual      Age of individual/s:       5 years old                   Gender:  5 boys, 4 girls

Developmental stage/problems:                                                                                                              Physical - practice using scissors and colouring skills, exercise, control of body.                                                                                                                  Intellectual – colours, better understanding of textures, use language.                                         Emotional – talk about feelings for new baby, feel successful and confident.                                     Social – encourage  bonding with new baby, taking it in turns and sharing equipment  .

	Aim:  How to cope with a new baby in the family

	Objective:   Lesson 1 to make a face of a baby.                                                                                                                                                                                                                               

	Resources:

Lullaby, book ‘Don’t wake the baby’ by Francesca Simon,  [image: image2.jpg]e Wike
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CD player , baby doll, pictures of babies, e.g. the children’s baby brother or sister.  White paper plates, different materials – tissues paper strands, circles of tissue paper, paints, macaroni, string, coloured paper, glue.   Protective clothing.  Space to move around to music; area for messy activity.

	Introductory activity:  

Listen to a short part of the lullaby.  Children then creep around because the baby is asleep. Make a loud noise and the baby is awake.  How do we get the baby back to sleep?

	Introduce main objective:  

Children put on the protective clothing.  Show the baby doll, pictures of babies and talk about the babies’  faces.  Show the children the paper plates and the different ways that a face can be created.

	Activity:  

Children have free access to the materials and create the faces of babies.  Some assistance may be needed for cutting and sticking.

	Conclusion activity:  

Look at all the baby faces and comment on the differences.  Display work with the children straightaway.

Clear away.

Cool down activity:  What did we do to get the baby back to sleep? 

	Name of provider:   A.S. Student                           Activity:  How to cope with a new baby – Lesson 2

	Setting:    Classroom                                                        Time allowed:  40 minutes  for two  lessons                                                                                                                                        

	Group/individual      Age of individual/s:       5 years old                   Gender:  5 boys, 4 girls

Developmental stage/problems:

Physical – threading, cutting, sticking, exercise, control of body.                                                    Intellectual – understand rules for making a mobile, develop listening skills.                                                                            Emotional – understand why babies cry,  increase self-esteem.

Social – role play, understand rules for making a mobile, talk to others about their mobile

	Aim:  How to cope with a new baby in the family



	Objective:   Lesson 2 to make a mobile for a baby



	Resources:  

Lullaby – Don’t Wake the Baby by Francesca Simon,  CD player , baby doll, bath, pictures of babies putting hands in their mouth, crying, laughing, feeding (breast and bottle), with a nappy on, sleeping, playing , watching, touching.     

Space to move around to music; area for messy activity.   

Pictures and examples of different mobiles.  Different materials, shapes, one coat hanger per child with different lengths of string attached.

	Introductory activity (5 minutes):

Show pictures of babies putting hands in their mouths, crying, laughing, feeding (breast and bottle), with a nappy on, sleeping, playing, watching, touching.  Listen to a little more of the lullaby.  Children lie down and pretend to be a baby, thinking of the pictures

	Introduce main objective (5 minutes):   

Show the pictures and examples of different mobiles.  Show the children a mobile and how to make it.  Ask them what pictures they might like on their mobile.

	Activity (20 minutes): 

Children have free access to the materials and create the pictures for the mobile.  Some assistance may be needed for cutting and sticking.

	Conclusion activity (5 minutes):

Look at all the mobiles and comment on the differences.  Display work with the children straightaway.

Clear away.

Cool down activity:  What did we do to get the baby back to sleep last week? 




File # 6 PLANNING CREATIVE ACTIVITIES – TEACHERS’ NOTES

Planning an Activity

Use the blank activity plan and the sample activity plans in the resources section. 

Sample Activity (Nursery setting): Coping with a New Baby 
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See completed activity plan in the Resources section. 

Other ideas to explore using the sample lesson plan for similar age group:

Making a flap book using the Spot books as an example, draw pictures, make book, role play using a library.

Making a puppet theatre (shoe box) and puppets (wooden spoons).

Read The Hungry Caterpillar : visit environment area, nature walk, make observations, collect leaves, twigs, look under stones, etc., back in classroom make a collage of the area (individual or group).

                                                                                                                                      School visit to a castle - make a castle model back in classroom.  

Role play hospitals – a visiting nurse, talk about experiences, have some equipment (syringe without sharp, stethoscope, bandages, sling, x-rays, scans, etc. Songs ‘Head and shoulders , knees and toes’, ‘Them bones, Them bones’, ‘One finger, one thumb, keep moving’.   Make a ‘Get well card’.

Sample Activity (Elderly, 65+): Toyshop performance



See completed activity plan in the Resources section. 

This is for a variety of abilities of elderly individuals. It can include those that use strollers, wheelchairs, and mobile individuals. Residents are seated if unable to stand on their own for a period of time. The movements are arm and head movements which aid flexibility. The movements have to be memorised for the final performance so the movements are distinct, clear, short and have an element of repetition. The piece is short in order to facilitate lots of practice.   People watch as they go by and comment positively.  On the day the individuals will be wearing brightly coloured costumes, e.g. jack in the box, dolls and a soldier.

Other ideas to explore using the sample lesson plan for similar age group:

Making Easter bonnets for a high tea.

Painting ceramics for gifts or for sale at the annual fete.

Making cards for personal use and Christmas cards for the Christmas bazaar.

Gardening activities, flower arranging, photography, playing Scrabble, bingo, cards, etc.  

Students’ work needs to be accurate, have a wide range of examples and use specialist terms.

It needs to show awareness of in-depth benefits of creative activities, referring to development and/or disorder characteristics, physical, social and/or psychological needs, and the barriers to participation.

Plans should be imaginative, with detailed analysis of health and safety considerations.  

Students should independently prepare resources for gathering feedback, followed by detailed analysis of feedback.

Explanation of the long and short term benefits to the individual/s is required.

This should be followed by full evaluation of plan, own skills, feedback and improvements.

www.chalkface.com is a useful source for ideas (e.g. see activities on anger management, overcoming bullying, literacy basics, sensory perceptions).

File # 7 THE ROLE OF THE ACTIVITY PROVIDER

Show enthusiasm to help support and encourage the individual.

Pay attention to the individual with patience and interest.  If the participant draws attention to their achievements (‘watch me’, listen to me’, tugging at your arm, thrusting the picture in front of you), it means the individual needs approval and attention.  Give a smile or a word of encouragement.  Genuine questioning about the skill is rewarding, e.g. how can you make a stronger wall of blocks?  Why did you choose a snail to glaze in ceramics?  The response from the co-ordinator/organiser will encourage the individual to try again or move on to further skills.

Respect – Individuals learn about materials in their own way.  Allowing some control over how they learn or how they interpret the activity through investigation and experimentation offers respect for individuality.

Help – Be discreet if the individual has become frustrated. Assistance can help them move forward.  Do not be tempted to do the activity for them and put forward your own interpretation.
Encourage independence –  An individual being responsible for their own actions (as far as possible) will help the individual become more self-reliant.  Always give reassurance when an individual takes on new responsibilities, e.g. clearing away after an activity (encourages sorting and matching - link to Piaget), cooking activities, painting, card making.
Join in and be a positive role model, listen carefully.  Ensure fairness and equality, maintain safety, make sure no one is left out, encourage non-competitiveness.

Observe new skills developing or any frustrations, and then adapt the plan to develop skills or overcome difficulties.

Be aware of being stereotyping – i.e. giving females typical female activities and males typical male activities.

A carer is a powerful role model.
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