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Covering the key topics 

Key to building a secure knowledge base is: 
• wider reading and note-taking  
• classroom discussions engaging learners with the central ideas and associated 

terminology 
• building up a bank of examples to support points made in an essay. 

It is very important for learners to recognise the inter-connectedness of the topic areas they cover. 
While the essay questions in Component 1 Section B will have a clear focus on one specific area 
(e.g. Standard and Non-Standard English, or Language and Power, or Language and Situation, or 
Language Acquisition), candidates can use their knowledge from other areas to support their 
argument. For example, an essay on Language Acquisition may include discussion of: 

• the non-standard forms used by a young child 
• the power dynamic underpinning caregiver speech 
• the influence of situation on the acquisition and use of vocabulary 
• conversation analysis. 

An essay on the use of SE as a prestige form may include discussion of: 

• the emergence of a standard written form in the fifteenth century as an official language of 
administration, and the role of dictionaries/rule books in securing the standard (ongoing process) 

• the way in which situation shapes a speaker’s language choices i.e. formal context = formal lexis 
and grammar (associated with SE) 

• the use of SE as an establishment language in education, the law, government etc. i.e. 
language of power.  

The best responses will recognise the central focus of the question and will then draw on other 
relevant concepts and issues to support the argument. 

The questions will not be labelled according to one of the key topic areas because candidates are 
encouraged to draw on the concepts and terminology of other key language areas which will enhance 
their argument. 

Candidates should, however, show an understanding of the topic they have selected. They need: 
• to analyse the ideas raised in the stimulus material  
• to relate them to a broader consideration of the language topic   
• to refer accurately to relevant language theories 
• to provide and explore appropriate examples 
• to evaluate the ways in which contextual factors shape meaning. 

Further guidance is provided in the WJEC Eduqas GCE English Language Teacher Handbook. 

 

 

 

http://www.eduqas.co.uk/qualifications/english-language/as-a-level/Alevel-English-Language-Teacher-Handbook.pdf?language_id=1&dotcache=no&dotcache=refresh
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Using knowledge to support analysis 

In Component 1 Section A, candidates will be required to analyse transcripts using their 
knowledge of spoken language to underpin their discussion. The key is in referencing the concepts 
and theorists rather than in recounting them. 

Below is a sample analysis based on the radio news transcripts from the Component 1 sample 
assessment materials: 

 

The reduced formality of Text B is perhaps surprising. The number of overlaps  
may suggest that Grice’s principle of cooperation is being broken in this  
interaction. It suggests that the discourse hasn’t been as well planned as in  
Text A where the turn-taking is smooth. However, on closer reading it  
becomes clear that the difference is directly related to the situation: Text B  is 
broadcast live and there is a problem with the telephone line, but Text A  
has probably been pre-recorded and edited. The longer turns of MD do not  
break the maxim of quantity because he is the invited speaker on the  
programme and JW’s interruptions (ll.13, 17, 31) fulfil the maxim of manner  
as he interrupts when the bad connection is making MD’s contributions  
difficult to understand. In addition, Text B is more phatic than Text A which  
also reinforces that it is a cooperative interaction. This is conveyed through the 
hospitality tokens “good morning” and “thank you very much”. These and  
Brown and Levinson’s positive politeness strategies such as the implicit  
promise to return to MD later and the use of the evaluative predicative adjective 
“fascinating” help the guest to feel gratified and appreciated. They  
protect his positive face after his turn is interrupted by JW with the discourse  
marker “well look” (l.31) 

 

AO2 

• references are made without recounting/explaining the theories 
• discussion of the cooperative principle is tied to a comparison of the two texts, the situation 

and the use of phatic language 
• discussion of the maxims of quantity and manner are linked directly to examples from the text 
• discussion of politeness theory is used to underpin an analysis of the interaction 

In this example, knowledge is demonstrated alongside analysis of the text. The discussion is 
focused and the other target AOs for this question are also addressed: the candidate uses 
associated terminology to describe the features cited (AO1); connections are made between the 
two texts (AO4). 

It is important for candidates to be careful when appying their knowledge of conversation 
analysis. The principles have been established in studies of informal conversation and the 
theories will not necessarily apply in all contexts. For instance, the guests do not break the 
maxim of quantity in interviews since their role is to entertain the audience; gender theories are 
often less significant in formal contexts where professional men and women should be on an 
equal footing 
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Language Change over Time 

In Component 2 Section A Question 1, candidates need to demonstrate their knowledge of specific 
linguistic features typical of the English language at key periods in its development. It is important 
that answers to the short questions are written coherently, not as notes, because AO1 is the 
targeted assessment objective. Candidates need to be accurate and concise in their description of 
the features they are describing. 

Below is a sample answer to 1(a) for the specimen paper: 

The adjective “diuers” is an example of the u/v interchange, and the abstract  
 noun “risque” shows the influence of French on English spelling in the Early   
 Modern English period. 

AO1 

• the word class of each example is identified accurately 
• a brief description of the archaic spelling is provided for each word using appropriate 

terminology 
• the writing is techncially accurate and the style is coherent 

 

For part 1(d), the concepts will be more challenging, but the approach to answering the question will 
be very similar: 

The capitalisation of proper nouns like “the West Indies” has become  
standard, but the random capitalisation of nouns which have semantic  
importance such as the common noun “Tobacco” is a distinctive feature 
of the period. Similarly, the use of colons is archaic: they are used with a  
following capital instead of a fullstop (e.g. “The Spaniardes”) and instead  
of a comma to mark foregrounding (e.g. “powder: they use …”). The  
sentence structure is also typical of Early Modern English with lots of  
of subordination such as the post-modifying relative clause (e.g. “… which  
is sowed”) and non-finite clause (e.g. “being dried and brought into …”).  
Another distinctive period feature is the use of the subjunctive in the  
adverbial clause “if any be …” where the verb is in the base form rather than  
being marked with a third person inflection. 

AO1 

• identification of random capitalisation + appropriate example identified by word class 
• identification of distinctive use of colons + appropriate examples and explanation of the 

variation from standard PDE usage 
• identification of subordination + appropriate examples identified by type and function 
• identification of subjunctive + appropriate example and explanation of variation. 
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In Component 2 Section A Question 2, candidates need to demonstrate their knowledge of 
changes in language over time. It is important for them to remember when they tackle Question 2 
that they have already demonstrated their knowledge of archaic spelling patterns, historical 
inflections, grammatical structure and punctuation in Question 1(a)-(d) 

 
change is also significant since the noun “habit” has narrowed in meaning— 
in Text A it has the now archaic general meaning of ‘dress’ or ‘clothes’, but  
has become more specialised to refer to the clothing of religious orders. The  
use of quotation marks for “thumbed” in Text C also has a semantic  
significance. It suggests that at the time the report was written the verb was  
still considered to be a neologism, or was thought to be too informal for a  
news report. For a twenty-first century reader, these linguistic features are  
important contextual factors in establishing the period of each event. 

AO2 

• discussion of some key features of the genre e.g. dramatising events, engaging readers, 
providing information 

• accurate identification of the period of each text  
• knowledge of period features e.g. double preposition, hyphenated place names 

• valid discussion of archaic and obsolete language 
• understanding of semantic change with appropriate examples cited 

In this example, knowledge is embedded in a discussion which clearly engages with the texts. There 
is an effective overview, a clear sense of the contextual factors (AO3) and valid connections 
between the texts are explored (AO4). In addition, appropriate terminology is used to describe the 
language features identified. 

 

Using knowledge to support an argument 

In Component 1 Section B, candidates need to demonstrate their knowledge as they argue a case. 
The focus should be on choosing the most apt information to answer the question and appropriate 
examples to support the points made. 

The following is a response to Question 4 in the Component 1 Specimen Paper 

Brown and Levinson say politeness is to make the hearer feel good so saying    
“thank you” and “please” makes you fit in. Children should be taught to say 
these expressions because it is expected in society. It is better than using  
taboo words like swearing. 

AO2 

• relevant theorists named with some basic attempt to explain a principle 
• some appropriate examples of language use cited from the stimulus material 
• some broad awareness of context, but no exploration of specific examples of language in use. 

 
This analysis makes a start, but does not develop a case. Discussions of examples where 
politeness is important are missing e.g. bridging the gap between service-provider and user in a 
shop; creating a good impression in a formal context like an interview; establishing a relationship 
with someone who is unfamiliar. Brown and Levinson’s principle could then have been explored in 
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more detail with discussion of context (AO3) and its effect on language choices, and more 
linguistic evidence of other ‘polite’ language features which would accompany the cited 
interjections (AO1). The broad references to the expectations of society and taboo language are 
relevant, but lack a linguistic focus. 
The sample below is an extract from a response to Concepts and Issues Activity 3, Question 4 
(Standard and Non- Standard English). 
 

Ritchie argues that Standard English is “prized as the ‘correct’ form” and it is certainly closely 
associated with official institutions like the law, education and government, and with writing. This gives 
it and the people who use it prestige. Trudgill describes it as a “purely social dialect” selected as a 
standard because it is the variety used by the most influential social groups. 
Spoken SE does not have a particular accent associated with it, and both written and spoken SE can 
be identified by their conformity to the established rules of grammar, and by their lack of regional or 
slang words (as Trudgill points out, however, colloquialisms and informal lexis are common in informal 
SE). 

In certain formal contexts, it does seem more acceptable for users to adopt this form of 
language. A candidate writing essays in an English Language exam or an interviewee speaking in a 
job interview for a post in a service industry where they will be in contact with clients, for instance, 
may be judged negatively if their language choices are non-standard. The use of a double negative 
(e.g. ‘I haven’t had no complaints about my work.’), replacing a relative pronoun with ‘what’ or using a 
non-standard past tense for an irregular verb (e.g. ‘The tone in the article what was writ by a survivor 
was emotive.’) will perhaps affect educational achievement and employment opportunities. Language 
users need to choose language forms that are appropriate for the context. 

In the extract, Ritchie is clearly critical of traditional attitudes to Non- Standard English. He 
sees the two forms of English as equal and implies that it is misguided to use judgemental language 
such as “wrong, lazy, corrupt or ignorant” to describe non-standard language. The author and 
broadcaster Lindsay Johns, on the other hand, disagrees with Ritchie. In his speech on 
‘Language and Power’, he suggests that young people who use street slang and “ghetto grammar” 
should be encouraged to speak “proper English” because that will give them access to social mobility. 
They will be in a better position to break social and linguistic stereotypes, and to express themselves 
more articulately. He mentors young people of African, Caribbean and mixedrace heritage in 
Peckham, South London, and describes himself as having a zero-tolerance for street talk such as the 
tags “innit” and “y’get m’blud”, fillers such ‘yeah and ’like’, and the Jamaicanised metathesis “aks”. 
This kind of language, Johns believes, alienates society and restricts the opportunities open to those 
who use it. 
 

AO2 

• demonstrating an understanding of SE 
• interrogating the ideas raised in the stimulus material  
• showing evidence of wider reading (Trudgill; Johns) 
• providing appropriate examples of ‘language in use’ to support points made 
• referrring acurately and appropriately to language theory 

This sample essay demonstrates how knowledge about SE and Non-SE can be expanded from the 
ideas in the stimulus material. A clear evaluation of language in context is beginning to emerge 
(AO3) and the style is coherent, with accurate identification of relevant language features using 
appropriate terminology (AO1). 
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The importance of engaging with the concepts and issues 

Wider reading and being aware of topical discussions about language are crucial in preparing for 
Component 1 Section B. Learners should be encouraged to follow media discussions of language 
issues and to keep log books of annotated examples so they have a broad range from which to 
choose when supporting the points they make. Becoming accustomed to researching topics of 
interest will be good preparation for the background work required by the non-exam assessment  in 
Component 4. 


